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Chapter 1:  Introduction 
 

Overview 
 
Chapter 1 identifies the NEW Academy mission, vision, goals and guiding principles 
foundational to the development and implementation of the NEW Academy English 
Learner Master Plan.  Charter schools work in partnership with teachers, parents, charter 
school leaders, and community members to design and provide educational experiences 
appropriate for all students.   
 
The legal requirements and moral imperative to serve English Learners are the same for 
charter and public schools. Accordingly, the NEW Academy English Learner Master plan is 
based on federal legal requirements governing the education of ELs.  These include civil 
rights laws and all pertinent elements of the Elementary and Secondary Education Act 
(ESEA), as amended by the Every Student Succeeds Act (ESSA)1.  California state laws and 
requirements are also reflected in the NEW Academy English Learner Master plan.   
 
Chapter 1 concludes with an overview of expectations for charter-wide implementation of 
the NEW Academy English Learner Master Plan, programs and policies for English Learner 
education. 
 

NEW Academy Context 
 
New Economics for Women (NEW) is a non-profit community development corporation. 
For 30 years, NEW has been dedicated to the economic security of women, especially 
immigrant women, in low-wealth communities. Our programs and investments focus on 
creating culturally relevant whole family financial education, affordable housing, and 
community engagement as the primary tools needed to overcome economic insecurity. We 
aim to be a leading voice for advocacy on public policy issues affecting immigrant women 
in low-wealth areas.  Families & individuals cannot thrive if they are focused on survival. 
NEW’s Empowerment & Education programs enable one to see a NEW path, and provide 
tools that help to achieve NEW goals.  The vision of the founders of NEW was to include 
education as one of those tools.  The founders believed that financial literacy as well as 
educational attainment were central to the overall success of a holistic approach to serving 
under-resource families.  A critical component of this vision was to establish charter 
schools with the goal of expanding as a Language Academy for culturally and linguistically 
diverse students in Transitional Kindergarten (TK) through twelfth grade. 
 
As of 2017, the NEW Academy Charter Organization consists of two charter schools:  NEW 
Academy of Science and Arts and NEW Academy Canoga Park.  Together, these charters 
serve nearly 850 students and approximately 500 families.  The NEW Academy Charter 

                                                        
1 For more information visit - U.S. Department of Education:  Every Student Succeeds Act (ESSA) https://www.ed.gov/essa?src=rn 
 

https://www.ed.gov/essa?src=rn
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Organization provides oversight, operational services, and shares resources in tandem with 
New Economics for Women.   The schools, in partnership with NEW and its services, are 
committed to ensuring that both charter schools provide superior educational services and 
address the individual needs of all students.  
 
NEW Academy of Science (NASA) serves the Pico-Union, Belmont, and Beaudry sections of 
the city of Los Angeles and enrolls approximately 370 students in grades TK–5, 80% 
percent of whom are English Learners. Students are 97% Hispanic or Latino and 100% of 
students qualify for Free and Reduced Price Meals. The majority of students attending 
schools in this area come from Mexico and Central American immigrant families where 
Spanish is spoken in their home.  
 
NEW Academy Canoga Park (NACP) is located in Canoga Park and includes a total 
enrollment of approximately 499 students in grades TK-5, 51% percent are English 
Learners.  The demographics for NACP represent 93% Hispanic, 2% White, 5% African 
American, 4% Asian and 92% of NACP students participate in Free and Reduced Lunch 
programs.   
 
NEW Academy Mission 
 
The mission of the NEW Academy, in partnership with families and the community, is to be 
an educational learning model of multi-language proficiency by providing educational 
opportunities that integrate the linguistic and cultural assets of all students. 
 
Given that each of the charter schools is located in different communities that share similar 
demographic characteristics but have unique contextual factors, each site has developed a 
school-specific mission statement that aligns with and is reflective of NEW Academy’s 
overall mission and vision.   
 
 

NASA  
 

The mission of the NEW Academy of 
Science and Arts is to create a child-

centered, multilingual environment where 
students are able to work cooperatively, 

become self-directed, think critically, 
develop self-esteem and self-assurance and 

have respect for cultural diversity. 

NACP  
 

The mission of NEW Academy Canoga Park 
is to create an exciting, multilingual 

standards-driven learning environment 
where students use their talents to 

contribute positively to a multicultural 
community. 
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NEW Academy Vision for the Education of English Learners 
 
The collective vision shared by NEW and the NEW Academy Charter organization is that all 
English Learners (ELs) will be socially, linguistically, and academically accomplished to 
become responsible, multilingual global citizens. Our schools strive for excellence by 
promoting rigorous, multilingual education inclusive of the implementation of best 
practices and research-based strategies. 
 
As we implement English Learner Programs for our students, it is important that our 
stakeholders work collaboratively to: 
 

 Create and sustain a coherent infrastructure that supports academic success for 
English Learners. 

 Provide the leadership, build the will, and foster the attitudes to better enable 
educators to welcome and embrace English Learners.  

 Identify the strengths and assets of our English learners and build an understanding 
about the needs of English Learners and the potential impact of language and 
culture on education. 

 Build the capacity to deliver programs that address the specific needs of our English 
Learners.   

 Implement an accountability model that ensures the success of English Learners in 
our schools.  

 Establish effective family community engagement programs to foster collaborative 
partnerships. 

 

Tenets for Educating English Learners 
 

 We believe in the potential of our students. 
 We believe all students must have equal access to a high quality education. 
 We believe and acknowledge that English Learner (EL) students have a rich language 

and cultural background that provides a strong foundation for learning. 
 We hold that knowledge is not language-based. 
 We acknowledge that academic proficiency in the English Language is necessary for 

education and professional success.  
 We believe that a child’s home language is part of his/her identity and should be 

viewed a resource to be conserved, protected, and developed. 
 We believe that all children should have the option to become fully bilingual and 

biliterate. 
 
Based on these beliefs, NEW Academy addresses the needs of its EL students, grades TK 
through 5th through a comprehensive educational plan, which incorporates the acquisition 
of the English language while providing the option of increasing academic proficiency in 
the students’ primary language and preserving their cultural heritage.  



NEW ACADEMY ENGLISH LEARNER MASTER PLAN—CHAPTER 1                                                  page 8  
 
 

Chapter 1: Introduction   DRAFT 3-17-17 
 

 

 
Guiding Principles for Educating English Learners 
  
The NEW Academy English Learner Master Plan utilizes several foundational guiding 
principles for English Learner Instruction to define the work toward meeting the needs of 
ELs.  These key principles, developed by the Understanding Language project at Stanford 
University (2013) are in line with the adoption and implementation of Common Core State 
Standards (CCSS) and the need to strategically plan for ELs to meet rigorous, grade level 
academic standards.  They are intended to guide the work of teachers, site administrators, 
charter leaders, parents, and community members and are detailed in Table 1.1 below. 
 

Table 1.1 Understanding Language: Key Principles for ELL Instruction 
1. Instruction focuses on providing ELs with opportunities to engage in discipline-

specific practices which are designed to build conceptual understanding and language 
competence in tandem. 

2. Instruction leverages ELs’ home language(s), cultural assets, and prior knowledge. 
3. Standards-aligned instruction for ELs is rigorous, grade-level appropriate, and 

provides deliberate and appropriate scaffolds. 
4. Instruction moves ELs forward by taking into account their English proficiency 

level(s) and prior schooling experiences. 
5. Instruction fosters ELs’ autonomy by equipping them with the strategies necessary to 

comprehend and use language in a variety of academic settings. 
6. Diagnostic tools and formative assessment practices are employed to measure 

students’ content knowledge, academic language competence, and participation in 
disciplinary practices. 

 
Retrieved from http://ell.stanford.edu/content/six-key-principles-ell-instruction 
 

 
Goals for English Learner Master Plan Implementation 
 
The NEW Academy goals for English Learner education are aligned with the goals required 
by federal, state, and local policy.   
 
The major goals for NEW Academy’s English Learner Master Plan include: 
 

 Fully implement the NEW Academy English Learner Master Plan 
 Develop English Learners’ proficiency in English and in the core curriculum as 

efficiently and effectively as possible, including through the use of primary 
language instruction and support as per EL program guidelines;  

 Provide access to a rigorous, robust, and well-rounded curriculum aligned with 
college- and career-ready standards;  

 Monitor and support English Learner progress to ensure that ELs will achieve 
academically at a rate comparable to English Only (EO) students; 

http://ell.stanford.edu/content/six-key-principles-ell-instruction
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 Provide timely and accessible information to parents of English Learners about EL 
programs, services, and progress; 

 Establish multi-faceted partnerships and forums for parents of English Learners to 
participate meaningfully in their child’s education. 

 Ensure proportionate representation and engagement of parents of ELs and RFEPs. 
 
English Learners will achieve and sustain high levels of academic, linguistic and cultural 
competency and will master essential 21st Century skills necessary to be successful citizens. 
The educated person in the 21st Century must have the critical thinking skills necessary to 
engage in continuous learning – essential for adaptation to the constantly changing 
economic and social environment of tomorrow. The educated person must not only value 
academic pursuits such as reading, writing, and mathematics, but also community interests 
and a respect for cultural diversity. The educated person uses knowledge and skills to 
analyze situations, formulate questions and ideas, and creatively present findings. 
Exercising such skills enables the educated person to perform well in the economic 
workforce and to become an active participant in the diverse global community.  
 
These skills include:  

 Acquire and apply core knowledge and critical-thinking skill sets  
 Demonstrate creativity, innovation, and flexibility when partnering with business 

and community members to advance common goals.  
 Make decisions and solve problems ethically and collaboratively.  
 Use technology to gather, analyze, and synthesize information for application in a 

global economy.  
 Exhibit positive interpersonal relationships that value multiple languages, cultures, 

and all persons.  
 Display leadership skills that inspire others to achieve, serve, and work together.  

 
Federal/State Guidelines and Expectations for Implementation of the EL 
Master Plan 
 
The NEW Academy English Learner Master Plan was developed in accordance with all 
federal and state laws, court decisions, California State Board of Education regulations, 
NEW Academy board policies, and research-based practices that define the requirements 
for educational services for ELs and immigrant children and youth.  As such, it delineates 
the proper identification, program placement and instructional program, assessment, 
monitoring and reporting of students whose primary language is other than English. This 
Master Plan also requires that parents and guardians of English learners are (1) informed 
of research-based English Learner instructional program options based on initial 
assessment, (2) provided information about student assessment and progress, and (3) 
engaged in opportunities for collaboration and support.   
Additionally, consideration for recommendations put forth by the California State 
Superintendent of Public Instruction’s English Learner (EL) Roadmap Workgroup will be  
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incorporated in the continuous review this English Learner Master Plan document.  The EL 
Roadmap Workgroup was convened by the Superintendent, in consultation with the 
California Department of Education, and is responsible for the development of a resource 
guide that informs policy regarding ELs. This guide will assist local educational agencies as 
they implement California’s 21st century college-and-career-ready standards, curriculum, 
instruction programs, and assessments.  The EL Road Map work will be completed in 
September 2017. 
 
All NEW Academy stakeholders are expected to be knowledgeable about the NEW Academy 
English Master Plan and will receive an annual in-service on the components of the plan. All 
NEW Academy staff are required to implement this plan as delineated in order to ensure 
that programs and services for English Learners in NEW Academy schools result in positive 
outcomes.  As a Charter organization, we are committed to demonstrate compliance with 
laws and policies to ensure access and equity to quality education for English Learners and 
will engage in continuous improvement cycles to monitor implementation, examine 
outcomes, and refine and improve elements in response to these analyses.  
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Chapter 2:   Initial Identification, Parent 
Notification, Program Options and 
Reclassification 
 
Overview 
 

This chapter details NEW Academy Charter Schools’ 
policies and procedures for initial identification, 
assessment, student placement, and Reclassification as 
required by state and federal guidelines.  Processes for 
parent notification and documentation of student initial 
identification and Reclassification are also described.  
The criteria for Pathway to Biliteracy Awards are 
delineated for all Language Academy (Dual Language) 
program students. 
 
Initial Identification 
 

Schools in California are required, at the time of the 
student’s enrollment into NEW Academy to determine 
the language(s) spoken in the student’s home in order 
to provide meaningful and appropriate instruction. This 
information is provided on the Home Language Survey 
(HLS). When enrolling a student at NEW Academy, a 
parent or guardian is required to complete a Home 
Language Survey as part of the process. 
 
Assessment of English Language Proficiency 
 

All students whose Home Language Survey (HLS) 
indicates a language other than English on the HLS’s 
first three questions must be assessed in English 
language proficiency within thirty calendar days of 
initial enrollment in NEW Academy. The questions on 
the HLS are:  
 

1. Which language did your child learn when he/she 
first began to talk?   

2. Which language does your child most frequently 
speak at home?   

3. Which language do you (the parents or guardians) 
most frequently us when speaking with your child? 

4. Which language is most often spoken by adults in the 
home? (parents, guardians, grandparents, or any 
other adults) 

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

II-EL 06: English Learner Identification and 
Assessment  
 
6.1 A home language survey (HLS) must be 
used at the time of initial enrollment to 
Identify language use in the home. (5 CCR §§ 
11510(k), 11511(a)  
 
6.2 Within 30 calendar days of initial 
enrollment, each student whose home 
language is other than English, as determined 
by the HLS, must be assessed for English 
proficiency by means of the current California 
English language proficiency assessment. 
Administration of the assessment must follow 
all of the publisher’s instructions. (5 CCR §§ 
11307(a), 11511.)  
 
6.3 Each LEA must annually assess the English 
language development and academic progress 
of each EL. (EC §§ 313, 60810) (5 CCR § 
11306.)* 
 
6.4 All currently enrolled ELs must be assessed 
for English language proficiency by 
administering the current California English 
language proficiency assessment during the 
annual assessment window. (EC §§ 313, 
60810) (5 CCR § 11511(b).)  
 
6.5 Each EL on an active Individual Education 
Plan (IEP) or Section 504 Plan must be annually 
assessed for English language proficiency using 
the accommodations, modifications, or 
alternate assessments for the current 
California English language proficiency 
assessment as specified in the pupil’s IEP or 
Section 504 Plan. (5 CCR § 11516.5)  
 
6.6 Each LEA must identify all immigrant 
children and youth who (ages 3 through 21), 
who were not born in any State; and have 
attended school in any State for more than 3 
full academic years. (20 U.S.C. § 6801 sec 3201 
[5] [a] [b] [c].) 
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If only the fourth question on the Home Language Survey is answered with a language 
other than English, site leadership may explore the case further to determine whether 
there is a need to conduct an initial assessment in English or whether the student can be 
identified as English Only (EO) solely on the basis of the HLS.   
 
Currently, the California English Language Development Test (CELDT) is the state 
approved instrument for determining English language proficiency. In 2017-18, California 
will transition to the use of the English Language Proficiency Assessments for California 
(ELPAC), with the initial ELPAC assessment being fully operational in fall of 2018.  The 
CELDT/ELPAC is a standardized language proficiency test designed to measure English 
proficiency in four areas: Listening, Speaking, Reading, and Writing. The child receives a 
score for each part of the test as well as an overall proficiency score. The score types 
include: raw score, scale score and proficiency level.  Based on the proficiency level, 
students are classified English Learner (EL) or Initial Fluent English Proficient (IFEP). 
 
Students who score at the lower proficiency levels are identified as English Learners and 
English Learner program placement occurs in consultation with parents (see Figure 2.1 
and description of English Learner program options below).  Students are designated Initial 
Fluent English Proficient (IFEP) if the HLS indicates a home language other than English, 
but they score at Early Advanced or Advanced levels on the CELDT/ELPAC.  Once 
established by the state, these levels will be substituted with the ELPAC-equivalent level 
designation. 
 
Assessment of Primary Language Proficiency  
 
Initial Primary Language Proficiency Assessments may be used along with the results of the 
English proficiency assessment to “design appropriate instruction and support services for 
English Learners.”2 When feasible, identified English learner students are assessed for 
primary language proficiency in reading, writing, speaking, and listening as soon as 
possible after completion of the initial English language assessment. If no staff person is 
available for speakers of some primary languages, an informal assessment can be 
administered.  
 
Parental Notification  
 
Every effort should be made to inform parents immediately of results of assessments; no 
later than ten (10) days following the completion of all initial assessments.  The Initial 
Language Identification Form and the Initial Primary Language Identification Form (if 
available) will be sent to parents by the designated personnel.  
 
 

                                                        
2 California Department of Education (2016).  Testing and Accountability:  English Learner Forms.  Retrieved from CDE Website 
12/10/2016.  http://www.cde.ca.gov/ta/cr/elforms.asp 
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Figure 2.1 Overview of Process for Initial Identification 
 

 
 
 
Record Keeping  
 
To ensure that accurate records are kept, every student identified as an English Learner 
(EL) has an English Learner Folder. The Folder is maintained in the student’s cumulative 
records and contains the following: 
 

 Home Language Survey 
 CELDT/ELPAC Reports 
 Primary Language Assessment(s), where available 
 Parent Notifications 
 Reclassification Documents (Alternative Reclassification Documents, if applicable) 
 Reclassification Monitoring Forms  
 All other standardized assessments and scores 

 
 
 
 

Home Language 
Survey 

Home Language indicates language 
other than English on questions 

1, 2 and 3

Assess English 
Language Using  
CELDT/ELPAC

Language Classification:

English Learner

Provide program options to parents &  place in appropriate 
EL program: Structured English Immersion, Language 

Academy(Dual Language), or English Language Mainstream

Language Classification:

Initially-Fluent English 
Proficient (I-FEP)

English Language 
Mainstream-

Monitored, support

English Only 

or language other than 
Englih on question 4 only

Language 
Classification:

English Only (EO)
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Instructional Program Options 
 
NEW Academy offers three instructional program options for English Learners: 
 

 Language Academy (Dual Language Program) 
 Structured English Immersion 
 English Language Mainstream 

 
Each of these programs is described in detail below. 
 
Language Academy (Dual Language Program) 
 
The goal of the Language Academy (Dual Language Program) is to provide all students the 
opportunity to reach high levels of academic achievement and language proficiency in at 
least two languages.  English Learners (ELs) enrolled in this program will increase and 
maintain target language proficiency (Spanish) while simultaneously acquiring academic 
English.  Correspondingly, English Only (EO) and Identified Fluent English Proficient (IFEP) 
students in this program develop language and literacy skills in English while being 
immersed in target language instruction (Spanish).   Students enter this program in 
Transitional Kindergarten/ Kindergarten, or first grade, and continue through the end of 
elementary school.   
 
The NEW Language Academy implements a Dual Language program with designated 
content areas delivered in English and Spanish throughout the instructional day.  Beginning 
in Transitional Kindergarten/Kindergarten the Spanish curriculum includes literacy 
development and content subjects.  Simultaneously, the English curriculum includes 
language and literacy development and content subjects with focused attention on the 
academic demands of each content area.  The proportion of English and Spanish instruction 
is specified in each school’s program matrix.  By third grade, all students who participate in 
this program spend half their day in English and the other half in Spanish.  These 
percentages are maintained through the end of fifth grade. 
 
Language Academy (Dual Language) Program Requirements   
 
Program requirements include provision of parental options, staffing, and programming. 
Each school site adheres to state guidelines for all requirements, as specified below. 
 

 Parental Options:  Pursuant to California Education Code Section 310, as amended 
by CA Ed.G.E. Initiative (Proposition 58, effective July 1, 2017)3, parents are 
provided information about program options.  The following applies: 

                                                        
3 California Department of Education, California Education Code as Amended by CA Ed.G.E. Proposition 58. 
http://www.cde.ca.gov/sp/el/er/caedge.asp 
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(a)  Parents or legal guardians of pupils enrolled in the school may choose a 
language acquisition program that best suits their child pursuant to this section. 
Schools in which the parents or legal guardians of 30 pupils or more per school 
or the parents or legal guardians of 20 pupils or more in any grade request a 
language acquisition program that is designed to provide language instruction 
shall be required to offer such a program to the extent possible, based upon the 
requirements of Section 305. 

(b)  If a school district implements a language acquisition program pursuant to 
this section, it shall do both of the following:  

(1)  Comply with the kindergarten and grades 1 to 3, inclusive, class size 
requirements specified in Section 42238.02.  

(2)  Provide, as part of the annual parent notice required pursuant to Section 

48980 or upon enrollment, the parent or legal guardian of a minor pupil with 

information on the types of language programs available to pupils enrolled in 

the school district, including, but not limited to, a description of each 

program. 

 Teachers must be appropriately certified – Spanish Bilingual Authorization 

 Proportion of English and Spanish instruction begins in TK/K and is delineated 

in the Program Matrix ending in a 50/50 delivery at the end of 5th grade. 

Language Academy (Dual Language) Instructional Program Components 
 
Access to Core: Content Instruction and Integrated English Language Development is 
guided by state standards. 
 

 Instruction provided in both languages in the proportion indicated by program 
matrix 

 Languages are strategically separated during the instructional day 
 Integrated ELD and SDAIE methodology are used to provide access to core subjects 

and to make content comprehensible to the student during instruction in English.   
 

Designated English Language Development Instruction is delivered according to 
student proficiency levels, and guided by the California ELD State Standards (2012). 
 

 Grades TK/K: 30 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 

 Grades 1-5:  45 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 
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 Standards-aligned instruction with attention to transferable and non-transferable 

skills 

Materials are aligned to state standards and support the implementation of the Dual 
Language program design. 
 

 Use of state-adopted, district-approved, standards-based materials in English and 
target language (Spanish) 

 Common Core Aligned materials 
 Supplemental materials as needed 

Assessments are identified and benchmark goals set for ELs and EO/IFEPs students 
enrolled in the Dual Language program. 

 Academic Achievement Measures  

o Grade Level Benchmark Assessments in both languages 

o SBAC (California Smarter Balanced Assessments) 

 English Language Proficiency Measures 

o State Mandated Assessment: CELDT/ELPAC  

o Locally adopted standardized English language proficiency assessment  

 
Structured English Immersion (SEI) Program 
 

The Structured English Immersion (SEI) program is one of the state’s language acquisition 
programs for English Learner students who score at less than reasonable fluency.  It is 
defined as a program taught overwhelmingly in English, with the opportunity to provide 
some assistance in the primary language. Students are taught Designated ELD and other 
core subjects by authorized teachers (English Learner or Bilingual Authorization) using 
district-adopted textbooks and supplementary materials. Instruction is based on ELD and 
grade-level content standards.  
 
SEI Instructional Program Components 
 
Access to Core: Content Instruction and Integrated English Language Development is 
guided by state standards. 
 

 Instruction provided in English, with primary language support 
 Integrated ELD and SDAIE methodology are used to provide access to core subjects 

and to make content comprehensible to the student during instruction in English.   
 

Designated English Language Development Instruction is delivered according to 
student proficiency levels, and guided by the California ELD State Standards (2012). 
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 Grades TK/K: 30 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 

 Grades 1-5:  45 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 

Materials are aligned to state standards. 
 

 Use of state-adopted, district-approved, standards-based materials in English;  
supplementary primary language materials may be used for primary language 
support 

 Common Core Aligned materials 
 Supplemental materials as needed 

Assessments are identified and benchmark goals set for ELs.  
 

  Academic Achievement Measures  
o Grade Level Benchmark Assessments  

o SBAC (California Smarter Balanced Assessments) 

 English Language Proficiency Measures 

o State Mandated Assessment: CELDT/ELPAC  

o Locally adopted standardized English language proficiency assessment  

 
English Language Mainstream Program 
 
Students who score at reasonable fluency in English are placed in an English Language 
Mainstream (ELM) program. They are taught ELD and other core subjects by authorized 
teachers (English Learner or Bilingual Authorization), using district-adopted textbooks and 
supplementary materials. Instruction is based on ELD and grade-level content standards. 
Students receive any additional instruction needed for them to be reclassified as fluent 
English proficient. 
 
ELM Instructional Program Components 
 
Access to Core: Content Instruction and Integrated English Language Development is 
guided by state standards. 
 

 Instruction provided in English, with primary language support 
 Integrated ELD and SDAIE methodology are used to provide access to core subjects 

and to make content comprehensible to the student during instruction in English.   
 

Designated English Language Development Instruction is delivered according to 
student proficiency levels, and guided by the California ELD State Standards (2012). 
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 Grades TK/K: 30 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 

 Grades 1-5:  45 minutes of designated ELD instruction at the students’ assessed 

level of English language proficiency to meet the appropriate ELD standards. 

 

Materials are aligned to state standards. 
 

 Use of state-adopted, district-approved, standards-based materials in English;  
supplementary primary language materials may be used for primary language 
support 

 Common Core Aligned materials 
 Supplemental materials as needed 

Assessments are identified and benchmark goals set for ELs.  
 

  Academic Achievement Measures  
o Grade Level Benchmark Assessments  

o SBAC (California Smarter Balanced Assessments) 

 English Language Proficiency Measures 

o State Mandated Assessment: CELDT/ELPAC  

o Locally adopted standardized English language proficiency assessment  

 
Types of English Learners in NEW Academy Schools 
 
The opportunity to standardized initial identification procedures, reporting, and on-going 
monitoring is critical in order to identify the optimum program placement for different 
types of English Learners enrolled in NEW Academy schools.  These include, but are not 
limited to: 
 

 English Learners who are meeting benchmarks and making expected progress 
toward academic and linguistic proficiency goals:  For these students, continuous 
progress monitoring and support in either of the programs described above will 
ensure success. 

 English Learners who speak languages other than Spanish, including indigenous 
language groups:  Initial language proficiency assessments in all languages are 
critical to ascertain the best program placement and continued monitoring and 
support for this group of students.  The use of community resources and support to 
leverage multiple languages is also beneficial. 

 Students “at risk” of becoming Long Term English Learners:  The goal of NEW 
Academy is to prevent the creation of EL who are designated Long Term English 
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Learners (LTELs)4.  Thus, careful monitoring and attention to those who are “at risk” 
of becoming LTELs allows each school to provide support and program placement 
responsive to ELs’ individual needs.  A student “at risk” of becoming an LTEL is 
defined by the state of California as one who (1) is in grades 3-12; (2) has been 
enrolled in United States schools for four to five years; (3) scores at the intermediate 
level or below on the CELDT/ELPAC; and (4) scores in the fourth year at does not 
meet or nearly met basic level on the English language arts standards based 
achievement test. 

 Newly arrived English Learners with adequate formal schooling:  this group of ELs is 
likely to have an adequate background in the core academic subject areas, with the 
exception of English Language Arts.  For these students, placement in the Language 
Academy (Dual Language) will allow them to access core curriculum and transfer 
their primary language literacy and core academic skills to English. 

 Newly arrived English Learners with limited formal schooling:  Depending on the 

grade level, these students need an academic program that will address their English 

language development needs. 
 
 

Reclassification Criteria 
 

To monitor language proficiency growth, and progress toward Reclassification, all English 
Learners at NEW Academy sites are assessed annually using the state-adopted language 
proficiency assessment.  NEW Academy follows the state guidelines for the reclassification 
of English learners.   
 
For the 2016–17 school year, the reclassification criteria, pursuant to California Education 
Code Section 313, remain unchanged.  The Local Education Agency (LEA) must reclassify a 
pupil from EL to proficient in English by using a process and criteria that include, but are 
not limited to: 
 

1. Assessment of English language proficiency, using an objective assessment 
instrument, including, but not limited to, the state test of English language 
development (EC § 313(d)(1); 5 CCR § 11303(a).); and 

2. Teacher evaluation, including, but not limited to, a review of the student's 
curriculum mastery (EC § 313(d)(2); 5 CCR § 11303(b).); and 

3. Parent opinion and consultation (EC § 313(d)(3); 5 CCR § 11303(c).); and 
4. Comparison of student performance in basic skills against an empirically 

established range of performance in basic skills based on the performance of English 
proficient students of the same age. (EC § 313(d) (4); 5 CCR § 11303(d).) 

                                                        
4 A Long Term English Learner is defined in EC section 313.1 as an English Learner who meets the following: 

 Is enrolled in any of grades six to twelve; 
 Has been enrolled in schools in the United States for six years or more; 
 Has remained at the same ELP level for two or more consecutive years as determined by the CELDT, or any successor test (i.e. 

the ELPAC); and 
 Scores nearly met or does not meet on the English-language arts standards-based achievement test or any successor test 
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NEW Academy will continue to apply the following interim RFEP criteria: 
 CELDT score of Early Advanced or Advanced  
 “Nearly met standard/met” scores on district ELA benchmarks and/or the SBAC 

assessment to reclassify students.  
 
Figure 2.2 Reclassification Processes 
The following RFEP processes are utilized at each of the NEW Academy Charter sites. 
 

 
 
Site-Level Monitoring for Potential RFEP Candidates 
 
At least annually, site administrators/leadership will monitor student progress toward 
attaining RFEP criteria, including English language proficiency and academic achievement.  
Parents are informed of the child’s progress toward meeting all RFEP criteria.   
 
Teacher Recommendation 
 
Upon identification of potential RFEP candidates, site administrators/leadership enlist the 
participation of the classroom teacher (5 CCR 11303[b]) to provide input based on 
documented academic performance in Core Curricular Areas. 
 
Parent Consultation 
 
RFEP processes include the opportunity to gather parent opinion and consultation during 
the reclassification process (EC 313; 5 CCR 11303[c]).  Site administrators/leadership 
provide notice to parents and guardians of their right to review RFEP data and seek 
parent/guardian opinion and consultation during the reclassification process. Parent 
contact may be made face to face, telephone, or letter. 
Documentation and Monitoring 
 

The list of potential reclassification students is generated and 
reviewed by the site administrator/leadership team.

Sites determine students who meet the reclassification 
criteria and complete all the appropriate forms and meetings 
as required.

After consultation with parents and when all signatures are 
obtained, reclassification is documented in the electronic 
data system and a hard copy of all paperwork is placed in the 
student cumulative record.
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If the student meets all RFEP criteria, the student is coded as reclassified in the student 
information system. This enables site-level personnel to monitor all reclassified students for a 
minimum of two years in order to ensure correct classification, placement, and additional 
academic support.  
 
Reclassification of English Learners with Disabilities  
 
The same process and criteria used for reclassification of English Learners in general 
education applies to English Learners with disabilities who are instructed using the general 
education curriculum. The Individualized Education Program (IEP) team should be part of 
the reclassification decision and determine if it is in the best interest of the student. 
If the IEP team determines that due to the nature of the identified student’s disability the 
child is unable to take one or more parts of the ELPAC (formerly CELDT), an alternative 
assessment must be identified and given each year. Results are compiled and presented to 
the parents/guardians for review on a yearly basis, along with other measures to assess 
student’s progress towards reclassification. Once the criteria for reclassification are met, 
parents are notified and a review meeting is convened at which time the IEP team along 
with the parent/guardian determines if reclassification is in the best interest of the student. 
 
Pathways to the California Seal of Biliteracy 

NEW Academy values multilingualism and provides programs and opportunities that foster 
the development of two or more languages to support students in preparing to meet the 
criteria for obtaining the California State Seal of Biliteracy. To this end, several pathway 
awards have been established at the elementary level to acknowledge and encourage 
students to continue to develop language and literacy skills in two or more languages.  Each 
of the pathways is detailed below. 

 
Early Elementary:  Biliteracy Participation Award 
 
At the end of kindergarten, students who have completed at least one year in the Language 
Academy may receive the Biliteracy Participation Award if the following requirements 
are met: 
 

1. Receive a score of “Met” or “Exceeded” on a standards-based test in a language other 

than English OR on a district writing benchmark in a language other than English.  

2. Maintain a reading log of  at least ten grade-appropriate books, read independently 

or through shared reading, in a language other than English (Log must be signed by 

a staff member) 

3. For English learners, achieve normative progression on language proficiency as 

measured by a standardized English proficiency assessment. 
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Mid-Elementary:  Biliteracy Development Award 
 
At the end of third grade, students who have completed three years or more in the 
Language Academy or who are literate in a language other than English may receive the 
Biliteracy Development Award if the following requirements are met: 
 

1. Receive a score of “Met” or “Exceeded” on a standards-based test in a language other 

than English OR on a district writing benchmark in a language other than English.  

2. Maintain a reading log of at least ten grade-appropriate books, read independently, 

in a language other than English (Log must be signed by a staff member). 

3. For English learners, achieve normative progression on the ELPAC (formerly 

CELDT) by obtaining a minimum proficiency level of “exit expanding” (CELDT 

Intermediate). Once the final ELPAC proficiency levels are established by the CDE, 

proficiency level designations will be updated. 

Upper Elementary:  Biliteracy Achievement Award 
 
At the end of fifth grade, students who have completed five years or more in the Language 
Academy or who are literate in a language other than English may receive the Biliteracy 
Achievement Award if the following requirements are met: 
 

1. Receive a score of “Met” or “Exceeded” on a standards-based test in a language other 

than English OR on a district writing benchmark in a language other than English.  

2. Perform a minimum of 20 hours of community service using a language other than 

English (e.g. translation, tutoring in Spanish, afterschool Spanish club service) while 

in grades 4-5. 

3. For English learners, achieve normative progression on the ELPAC (formerly 

CELDT) by obtaining a minimum proficiency level of “early Bridging” (CELDT, Early 

Advanced/Advanced). Once the final ELPAC proficiency levels are established by the 

CDE, proficiency level designations will be updated. 

 

California State Seal of Biliteracy5 
Students who participate in the Language Academy at the NEW Academy Charter School 
Organization are positioned to obtain the California State Seal of Biliteracy. Table 2.1 
describes California’s eligibility criteria for students graduating from high school. 
 
 
 

                                                        
5 California Department of Education (2016).  State SEAL of Biliteracy.  Retrieved from CDE Website 12/10/2016.  
http://www.cde.ca.gov/sp/el/er/sealofbiliteracy.asp 
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Table 2.1 State Seal of Biliteracy (California Department of Education Criteria) 
Eligibility Criteria for a Student Whose Primary Language is English  
 
Each of these three academic requirements shall be fulfilled. 
 

1. Students must have completed all English–language arts (ELA) requirements for graduation 
with an overall grade point average (GPA) of 2.0 or above in those classes. 

2. Students must have passed the California Standardized test in English Language Arts 
(administered in grade eleven) at the “met or exceeded standards” level. 

 

NOTE:  Jan. 2015 update for criteria #2 
The following interim eligibility requirements for criteria number two: 

1. Passing a locally determined assessment at the "proficient" level in English-language 
arts (ELA) set for native English speakers administered at grade eleven or 

2. Using an existing passing California Standards Test in ELA at the "proficient" level 
given in grade ten 

3. Students must demonstrate proficiency in one or more languages other than English through 
one of the following methods: 
a) Pass a foreign language Advanced Placement (AP) exam, including American Sign 

Language, with a score of three or higher. 
b) Pass an International Baccalaureate examination with a score of four or higher.  
c) Successfully complete a four-year high school course of study in a foreign language and 

attain an overall grade point average of 3.0 or above in that course of study. 
d) If no AP examination or off-the-shelf language test exists and the district uses its own 

language examination, the school district must certify to the State Superintendent of Public 
Instruction (SSPI) that the test meets the rigor of a four-year high school course of study in 
that foreign language. 

e) If a district offers a language examination in a language in which an AP examination or off-
the-shelf examination exists, the district language examination must be approved by the 
SSPI. 

f) Pass the Scholastic Assessment Test (SAT) II foreign language exam with a score of 600 or 
higher. 

 

Eligibility Criteria for a Student Whose Primary Language is not English  
 
If the primary language of a student in grades nine to twelve, inclusive, is other than English, the 
student shall also meet the following two academic requirements: 
 
1. Achieve Early Advanced proficiency level on the California English Language Development 

Test (CELDT), which may be administered an additional time, as necessary.         
2. Meet the requirements above as stated in 1, 2, and 3. 
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Chapter 3:  English Language Development 
 
Overview 
 
Chapter 3 provides an overview of the NEW Academy 
Charter Schools’ English Language Development 
program of study for English Learners in grades TK – 5.  
NEW is committed to providing research-based, high 
quality programs and instruction for English Language 
development that are aligned to the California 
curricular frameworks and address the individual and 
collective linguistic levels of English Learners in NEW 
Academy schools. 
 
Comprehensive English Language Development 
 
NEW Academy’s Comprehensive English Language 
Development program is aligned to the specifications 
put forth in the California English Language 
Arts/English Language Development Framework (2014).  
The English Language Development program applies to 
all English Learners enrolled in one of several language 
acquisition programs:  Language Academy (Dual 
Language), Structured English Immersion (SEI), and 
English Learner Mainstream English (ELM).  
 
According to the California English Language Arts/English Language Development 
Framework (2014), a Comprehensive ELD Program is comprised of both Integrated and 
Designated ELD and is taught by fully qualified teachers of English Learners.  The following 
guidelines apply (CA ELA/ELD Framework, Chapter 2, pp. 106-108; 115-116): 
 

1.   “Designated ELD is a protected time during the regular school day when teachers 
use the CA ELD Standards as the focal standards in ways that build into and from 
content instruction in order to develop critical English language skills, knowledge 
abilities needed for content learning in English.” 
 
2.   Integrated ELD refers to “ELD taught throughout the day and across the 
disciplines. All teachers with ELs in their classrooms should use the CA ELD 
Standards in addition to their focal CA CCSS for ELA/Literacy and other content 
standards to support their ELs’ linguistic and academic progress.” 

 

 
 
 

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

VII-EL 19: English Language Development 
 
VII-EL 19. As part of the core program 
provided through general funds, each EL 
must receive a program of English language 
acquisition in order to develop proficiency 
in English as rapidly and effectively as 
possible, consistent with state priorities. (20 
U.S.C. §§ 1703 [f], 6825 [c] [1] [A]; EC §§ 
300, 305, 306, 310; 5 CCR § 11302[a].) 
 
Evidence  
ELD course/curriculum descriptions*  
Description of core ELD courses and 
curriculum used in the core in middle 
grades.  
 
ELD daily/master schedule daily*  
ELD schedule for self-contained classes; 
master schedule containing ELD classes for 
middle and high school per site reviewed.  
 
ELD instructional materials*  
ELD instructional materials list for both core 
and supplemental programs. ELD placement 
criteria* 
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The Comprehensive ELD program will allow ELs to develop a strong English language 
foundation in informal and formal (academic) settings6. ELD also includes foundational 
literacy development in reading and writing, and complements and amplifies the English 
Language Arts CCSS. ELD and ELA standards are intended to work in tandem to help 
teachers design instruction that assists students to develop skills related to cognitive 
academic proficiency in English.   This chapter focuses primarily on the elements of the 
NEW Academy Designated ELD program.  Elements of Integrated ELD will be discussed in 
detail in Chapter 4:  Access to Core Curriculum. 
 
Designated English Language Development 
 
Designated ELD instruction is provided daily to all English Learners.   Instruction is 
designed and guided by standards, and follows a scope and sequence of language skills to 
ensure that students make adequate progress in English Language development.  NEW 
Academy uses the 2012 California ELD Standards to identify English Learner benchmarks, 
plan for and deliver instruction, and assess progress toward English proficiency 
expectations. The standards provide the expectations and descriptions of achievement at 
three proficiency levels: Emerging, Expanding and Bridging.  They also address skills 
necessary within the collaborative, interpretative and productive communicative modes to 
become proficient on the CCSS.  Designated ELD focuses on developing skills to use English 
to “interact in meaningful ways” (ELD Standards, Part I) and on language itself to develop 
knowledge of how English works (ELD Standards, Part II).   
 
Designated ELD is designed to teach English Learners at their proficiency levels as 
determined by state and local-level English language proficiency assessments in order to 
meet each student’s linguistic needs. It is taught by a credentialed teacher who is supported 
by collaboration and access to on-going professional development.  
 
Grouping Practices  
 
Designated ELD is most effective when students are grouped by proficiency level. The 
specific plan for accomplishing English Learner instructional grouping will be decided at 
the school level, based on an analysis of the English proficiency levels of students enrolled 
at the school. Site-level administrators and leadership teams, will ensure that each school 
develops and maintains an ELD grouping process that allows ELs to advance at least one 
proficiency level per school year, or maintain reasonable fluency status for bridging 
(advanced) proficiency level students. 
 
 

                                                        
6 California Department of Education (CDE). (2010a). Improving Education for English Learners: Research-Based 

Approaches. Sacramento: California Department of Education.  
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The following research-based guidelines guide decision-making strategies for ELD 
grouping7: 
 

 Identification of EL student’s proficiency levels based on both state and local 

English language proficiency assessments 

 Monitoring of changes of EL student’s proficiency levels at least two times during 

the academic year to adjust ELD groups according to the diverse strengths and 

needs of ELs  

 Consideration of EL student’s interpretive and productive proficiency levels  

 Creating specialized Designated ELD instruction to address the specific language 

development needs of students “at risk” of becoming LTELs8  

Designated ELD instruction emphasizes the simultaneous development of oral language 
skills and abilities and the use of the academic language of different text types and 
curricular disciplines. This should be an important consideration for instructional 
grouping.  At the Emerging proficiency levels of proficiency, students have varying primary 
language literacy abilities and at the Expanding and Bridging levels of proficiency, English 
Learners generate more sophisticated and complex oral and written texts.  Students’ 
English language proficiency progress is monitored throughout the year, and re-grouping 
for Designated ELD occurs mid-year.    
 
Mandatory Time for Designated ELD Instruction  
 
Designated ELD instruction occurs daily and is delivered by fully credentialed teachers for 
all English Learners until they reclassify as Fluent English Proficient (RFEP).  The following 
minimum requirements are established for each grade level span: 
 
Grades TK – K:  30 minutes 
Grades 1-5: 45 minutes 
 
The NEW Academy site-level administrators are responsible for monitoring and ensuring 
daily Designated ELD Instruction occurs for all English Learners. 
 
 
  

                                                        
7 Saunders, W., Goldenberg, C., & Marcelletti, D. (2013).  English Language Development:  Guidelines for Instruction.  American Educator. 
8  A Long Term English Learner is defined in EC section 313.1 as an English Learner who meets the following: 

 Is enrolled in any of grades six to twelve; 
 Has been enrolled in schools in the United States for six years or more; 
 Has remained at the same ELP level for two or more consecutive years as determined by the CELDT, or any successor test (i.e. 

the ELPAC); and 
 Scores nearly met or does not meet on the English-language arts standards-based achievement test or any successor test 
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Instructional Materials for Designated English Language Development 
 
The California ELA/ELD Framework (2014) specifies guidelines for the combined English 
Language Arts and English Language Development materials adoption.  The state provides 
a list of adopted materials for local education agencies to review and adopt in order to 
remain in compliance with the use of state-adopted, standards-based programs that meet 
the instructional needs of English Learners.   
 

Integrated English Language Development Instruction 
 
The second component of a Comprehensive ELD Program is Integrated English Language 
Development which is intended to provide English Learners with access to the content in 
all curricular areas.  Integrated ELD also develops ELs’ linguistic development in those 
disciplines through instruction of the specific academic language, discourse practices and 
text type characteristic of each of the content areas.  Acquisition of disciplinary knowledge 
is interdependent of students’ ability to understand and use English.  Consequently, the 
applicable content standards should be used along with the CA ELD Standards and the focal 
CA CCSS for ELA/Literacy to plan for Integrated ELD.  The ELD standards inform the 
teacher of the degree of linguistic scaffolds and supports necessary at a specific proficiency 
level for ELs to perform collaborative, interpretative and productive tasks across all four 
language domains as well as to establish reasonable performance expectations 
commensurate with their level of proficiency.  Chapter 4:  Access to Core Curriculum 
provides more information about Integrated English Language Development. 
 

English Language Development for English Learners with Disabilities 
 
Instructional decisions related to a student’s language acquisition status must be described 
in the Individualized Education Plan (IEP). When a student qualifies for Special Education 
services, linguistically and developmentally appropriate goals and objectives are written 
based on the student’s needs. The IEP will include goals that address English Language 
Development.  
 
English Learners with an IEP in grades K–5 in general education classes receive Designated 
and Integrated ELD instruction from the general education teacher. In SDC classes, the 
Special Education staff provides ELD instruction to the English Learner. Bilingual 
Instructional Assistants may be assigned to the program to provide direct support to 
English Learners with an IEP. 
 
Success Indicators 
 
The implementation of the NEW Academy ELD program will be reviewed by using 
assessment data results from indicators as it relates to student academic achievement. 
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These processes will be aligned to the California Accountability system and its 
requirements for the English Learner Progress Indicator, defined as follows9: 
Definition.  The California State Board of Education approved an EL Progress Indicator 
that measures the percent of ELs who are making progress toward language proficiency.  
The current EL Progress Indicator combines the number of ELs who make progress from 
year to year on the California English Language Development Test (CELDT) and the 
number of ELs who are reclassified in the prior year.   
 
The formula to calculate the EL Progress Indicator is below:  
 

Annual CELDT Test Takers Who Increased at least 1 CELDT Level 
Plus 

Annual CELDT Test Takers Who Maintained Early Advanced/ Advanced English Proficient 
on the CELDT 

Plus 
ELs Who Were Reclassified in the Prior Year 

Divided by 
Total Number of Annual CELDT Test Takers in the Current Year 

Plus 
ELs Who Were Reclassified in the Prior Year 

 
At the local level, NEW Academy will examine growth on the CELDT/English Language 
Proficiency Assessments for California (ELPAC) to determine if students are meeting set 
growth target according to their respective English proficiency levels and length of time in 
U.S. schools. General goals for ELs in the area of linguistic growth include: 
 

 English Learners (ELs) acquire full proficiency in English as rapidly and effectively 
as possible. (20 USC 1703[f], 6892; EC 300[f], 5 CCR 11302[a]) 

 
 ELs meet state standards for academic achievement. (20 USC 1703[f], 6812,6892; 5 

CCR 11302[b]; Castañda v Pickard [5th Cir. 1981] 648 F. 2d 989) 
 
The following assessment instruments will also be used to monitor progress and to 
determine student’s language acquisition progress: 
 

 CELDT/ELPAC 
 Formative Assessments 
 Summative Assessments 
 Student Portfolios 
 ELD Progress Reports 

 

                                                        
9 California Department of Education (2017).  Quick Reference Guide to California’s School Accountability System.  Retrieved 3-1-17 from 
http://www.cde.ca.gov/ta/ac/cm/. 
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Language Appraisal Team 
 
NEW Academy Schools monitor and regularly assess the progress of all English Learners in 
both English language proficiency and grade-level content knowledge.  A Language 
Appraisal Team (LAT) comprised of a site-level administrator, English Learner Lead 
Teacher(s) and other personnel with expertise in English Learner education will meet at 
least quarterly to oversee and implement monitoring processes.  The LAT may be an 
extended function of each site’s Student Study Team (SST); however, designated LAT 
meetings are held where specific attention to language and academic achievement of 
English Learners is documented and acted upon. 
 
The purpose of the Language Appraisal Team is multi-faceted and includes, but is not 
limited to each designated area below10: 
 

 Monitor the progress of all English Learners toward achieving English Language 
Proficiency and acquiring content knowledge 

 Examine the overall progress of English Learners based on established benchmarks 
for expected growth in English Language Proficiency and grade-level content areas  

 Engage in and monitor system-wide processes for assisting English Learner 
students who are not making timely progress toward meeting Language Proficiency 
and Academic Achievement goals 

 Monitor the academic progress of English Learners who have exited English Learner 
status for at least two years after they are Reclassified Fluent English Proficient 
(RFEP)  

 
 
Examining Patterns of English Learner Progress 
 
At least annually, the LAT engages in examining patterns of English Learner progress.  This 
comprehensive process includes a review of English Language Proficiency scores, 
benchmark assessment results and classroom performance of all English Learners.  
Through this examination the LAT can identify patterns of growth and identify individual 
students who are not meeting growth expectations.  Outcomes from this examination can 
include: 
 

 Identify areas of strength and improvement in English Learner progress 
 Provide recommendations for English Learner services and interventions 
 Prioritize English Learner students to recommend for individual progress 

monitoring at an LAT meeting 
 

                                                        
10 US Department of Education (2016).  English Learner Tool Kit.  Chapter 8:  Tools and Resources for Monitoring and Exiting English 
Learners from EL Programs and Services. 



NEW ACADEMY ENGLISH LEARNER MASTER PLAN—CHAPTER 3                                                  page 30  
 
 

Chapter 3: English Language Development                                         DRAFT 3-17-17 
 

 

Monitoring Individual English Learner Progress 
 
The LAT uses established protocols to examine multiple factors for English Learner 
students who are not making normative progress toward meeting established benchmarks.  
These factors include linguistic, educational background, programmatic, and 
cultural/socioemotional elements (see Table 3.1). 
 
Table 3.1. English Learner Academic, Educational and Sociocultural Factors 
 

Linguistic Factors Educational Background Factors Sociocultural Factors 

 Levels of proficiency in English, 
by language domain:  listening, 
speaking, reading and writing 

 Levels of proficiency in native 
language, by language domain:  
listening, speaking, reading and 
writing 

 Concerns specific to language 
difficulties (primary language 
and English) 

 In-classroom interventions 
specific to language 
development (current year and 
previous years) 

 

 School history (e.g. interrupted 
schooling, transnational 
student) 

 Type of EL program services 
 Duration of EL program services 
 Comparative data to other EL 

students with a similar 
background, age and amount of 
exposure to schooling 

 In-classroom interventions 
specific to academic 
development (current year and 
previous years) 

 
 

 Comments or concerns 
documented from parent 
conferences/meetings 

 Varying degrees of acculturation 
 Attendance 
 Health 
 Services related to 

socioemotional support 
 

 
The Language Appraisal Team uses a standardized protocol to collect and review a diverse 
body of evidence that is reflective of, and aligned to, assessment processes representative 
of local data, state-mandated measures, and other multiple sources over time.  Action steps 
that can ensue from an individual monitoring of English Learner’s student progress 
include: 
 

 Recommend appropriate actions, including coordination of services 
 Document next steps to include timelines and person responsible 
 Review of recommendations with parents 
 Archive meeting notes and discussion records for continued monitoring 

 

Monitoring RFEP Student Progress 
 
At least annually, the LAT will monitor the academic progress of English Learners who 
have exited English Learner status for at least two years after they are Reclassified Fluent 
English Proficient (RFEP).  This includes an examination of RFEP progress on state and 
local achievement measures to ensure that their level of performance indicates a positive 
trajectory, and that they are fully participating in all aspects of the full educational 
programs comparable to students who have not been English Learners.  The LAT may 
recommend additional services and supports for RFEP students based on progress 
monitoring.
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Chapter 4:  Access to Core 
 

Overview 
 

This chapter provides information about how NEW 
Academy ensures that English Learners have access to 
core subject matter that is standards-based and delivered 
through a variety of research-based instructional 
practices. The use of Integrated English Language 
Development for content areas is described, including 
Specially Designed Academic Instruction in English 
(SDAIE) strategies and primary language support and 
instruction.   
 

Commitment to Equitable Access 
 

“..schooling should help all students achieve their highest 
potential. To accomplish this, students need to be provided 

equitable access to all areas of the curricula; appropriate high-
quality instruction that addresses their needs and maximally 
advances their skills and knowledge; up-to-date and relevant 

resources; and settings that are physically and psychologically 
safe, respectful, and intellectually stimulating.” 

 

                 -California ELA/ELD Framework (2014), Chapter 9, page 880 

 

In accordance with a core principle expressed in the 
quote above, NEW Academy is committed to providing all 
students full access to an intellectually rich and 
comprehensive core curriculum and educational 
experience.  These assurances are also responsive to 
federal and state mandates to provide adequate basic and 
supplemental resources for each English learner, as well 
as access to standards-based, grade-level curriculum, 
programs, and courses to make adequate progress 
towards meeting college and career ready standards and 
completing graduation requirements at the end of 
his/her high school career. (20 USC §1703(f), §6312 (c) 
(1) (M), §6825(c) (1) (B); EC §306, 5 CCR §11302(b); 
Castañeda v. Pickard (5th Cir. 1981) 648 F.2d 989, 1009-
1011) 
 

 
  

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

III-EL 11: Supplement, Not Supplant, with 
Title III & EIA-LEP  
 
III-EL11. General fund resources must be 
used to provide services and programs for 
ELs, including English language development 
and access to the core curriculum. The 
provision of such services and programs must 
not be contingent on the receipt of state or 
federal supplementary funds.   
 
Section VII. Teaching and Learning  
 
VII-EL 20: Access to the Core Subject Matter  
VII-EL 20. Academic instruction for ELs must 
be designed and implemented to ensure that 
ELs meet the district’s content and 
performance standards for their respective 
grade levels within a reasonable amount of 
time.  
 
20.1 The LEA must have a means to assist 
English learners to achieve at high levels in 
the core academic subjects to ensure that 
they meet the same challenging state 
content and achievement goals all children 
are expected to meet. 
 
20.2 The LEA shall continue to monitor 
student academic progress and provide 
additional and appropriate educational 
services to English learners in kindergarten 
through grade 12 for the purposes of 
overcoming language barriers. Actions to 
overcome academic barriers must be taken 
before the deficits become irreparable. 
(20 U.S.C. §§ 1703 [f], 6825 [c] [1] [B]; EC §§ 
306, 310; 5 CCR § 11302[b].) 
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NEW Academy offers three instructional program options for English Learners:  (1) 
Language Academy (Dual Language); (2) Structured English Immersion (SEI); and (3) 
English Language Mainstream (ELM).  Each of these programs is described in detail in 
Chapter 2:  Initial Identification, Parent Notification, Program Options and Reclassification.   
All programs provide English Learners access to core. 
 
In the Language Academy (Dual Language) Program, literacy development and content 
instruction are provided in both languages, according to the allocation of languages 
specified for the program model.  Thus, access to the core is accomplished through 
instruction in Spanish and English.  Content areas delivered in English include Integrated 
ELD instruction, coupled with Specially Designed Academic Instruction in English (SDAIE).  
The primary goal of SDAIE, or sheltered instruction, is to teach the skills and knowledge 
identified in the content area standards and frameworks. Teachers design instruction 
intentionally so that students can access concepts presented in English through maximum 
comprehensible input. (CDE, 2010)11 
 

In Structured English Immersion (SEI) and English Language Mainstream (ELM) settings, 

core instruction is primarily in English, along with Integrated English Language 

Development Instruction including Specially Designed Academic Instruction in English 

(SDAIE) strategies.  Primary language support can also be utilized in SEI and ELM 

programs to mediate access to the core curriculum. 

 

To ensure and support access to core curriculum, students in all English Learner programs 

are provided NEW Academy’s Comprehensive English Language Development program, 

comprised of Designated English Language Development (see Chapter 3:  English Language 

Development) and Integrated English Language Development. (California English Language 

Arts/English Language Development Framework, 2014)   

 
Integrated English Language Development Instruction 
 
According to the California ELA/ELD Framework, Integrated English Language 
Development is one of the components of a Comprehensive ELD program.  It is critical 
approach to providing English Learners with access to the content in all curricular areas.  
Integrated ELD also develops ELs’ linguistic development in academic disciplines through 
instruction of the specific academic language, discourse practices and text characteristics of 
each content area.  Acquisition of disciplinary knowledge is interdependent of students’ 
ability to understand and use English for these purposes.  To that end, the applicable 
content standards should be used along with the CA ELD Standards and the focal CA CCSS 
for ELA/Literacy.  The ELD standards inform the teacher of the degree of linguistic 

                                                        
11 California Department of Education (CDE). (2010a). Improving Education for English Learners: Research-Based 

Approaches. Sacramento: California Department of Education.  
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scaffolds and supports necessary at a specific proficiency level for ELs to perform 
collaborative, interpretative and productive tasks across all four language domains as well 
as to establish reasonable performance expectations commensurate with their level of 
proficiency.   
 
NEW Academy teachers use the ELD standards as a guide to identifying and providing 
different degrees of language scaffolds to support students’ abilities to accomplish 
academic tasks in the content areas.  An integral instructional component across all content 
areas is the need to scaffold the comprehension and analysis of informational texts.  
Unpacking the meaning of these texts can be accomplished by analyzing the vocabulary and 
syntax used in sentences as well as the way the text is organized and structured in order to 
not only better comprehend the topic but also the language of the discipline (Part II - ELD 
Standards: Language processes).  
 
Academic language development is central to instruction in all content areas.  Several key, 
research-based approaches to promoting and supporting academic language development 
are derived from the research and further delineated in the CA ELA/ELD Framework12.  
Exemplars of these include, but are not limited to: 
 

 Plan intentionally and strategically for interdisciplinary instruction; 

 Tap into students’ prior knowledge; 

 Selection of rich and worthwhile text and topics for discussion; 

 Use collaborative structures to scaffold academic oral language use in a way that 

ensures turn-taking, elaborations and extensions during small group discussions or 

collaborative learning; 

 Make domain-specific vocabulary accessible on wall charts, or reference lists so that 

students use these in discussions and writing; 

 Provide open sentence frames that allow for use of target academic language and 

more extended discourse; 

 Show models of how language resources are used to make meaning, such as how a 

writer presents evidence to support an argument; 

 Guide the analysis of different text type organization and the connecting and 

transitional words that make it cohesive; and 

 Tap into students’ primary language knowledge such as cognates. 

Regardless of Instructional program, content instruction for ELs that is delivered in English 

must be accompanied by Integrated English Language Development instruction. The 

California ELA/ELD Framework refers to Integrated ELD as “ELD taught throughout the 

                                                        
12 California Department of Education (2014).  English Language Arts/English Language Development Framework. 
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day and across the disciplines.  Core Curriculum instruction for ELs is guided by the 

appropriate curricular area standards (e.g. Mathematics, Next Generation Science, 

History/Social Science), the California English Language Development Standards, and the 

CCSS for literacy.   

 

Use of Primary Language Instruction and Support 
 
Research shows that the use of primary language can have a positive effect on the 
performance of English learners in English and the home language (Dolson & Burnham, 
201113 ; Francis, Lesaux, & August, 200614; Genesee, Lindholm-Leary, Saunders & Christian, 
2006)15; Thomas & Collier, 200216 .  
 
Primary language support for ELs is defined as the use of students’ home language to 
facilitate understanding of core content that is taught in English for ELs in Structured 
English Immersion programs. The use of the first language to support understanding by 
using such strategies as preview or review of lessons is especially appropriate with 
students who, due to low proficiency, can benefit from such strategies delivered in their 
primary language.   
 
Primary Language Instruction is a key element in the NEW Academy Charter Language 
Academy (Dual Language) programs.  It provides access to the core curriculum by using the 
primary language (Spanish) as the medium of instruction. Primary language instruction is 
an important resource that assists students to master grade level standards in the content 
areas while simultaneous to the acquisition of English proficiency.  An additional goal of 
target language instruction in the Language Academy is to develop bilingualism and 
biliteracy. 
 

Multi-Tiered System of Supports   
  

NEW Academy Charter schools employ the use of an integrated, multi-tiered system of 

instruction, assessment and intervention designed to meet the achievement and behavioral 

needs of all students.  Multi-Tiered System of Supports (MTSS) include interventions within 

the Response to Intervention model, supports for all subgroups.   

                                                        
13 Dolson, D. P., & Burnham-Massey, L. (2011). Redesigning English-medium classrooms: Using research to enhance English learner 
achievement. Covina, CA: California Association for Bilingual Education. 
14 Francis, D., Lesaux, N., & August, D. (2006). Language of instruction. In August, D. &Shanahan, T. (Eds.). Developing literacy in second-
language learners: Report of the National Literacy Panel on Language-minority Children and Youth (pp. 365-413). Mahwah, NJ: Lawrence 
Erlbaum. 
15 Genesee, F., Lindholm-Leary, K., Saunders, W., & Christian, D. (2006). Educating English Language Learners. NY: Cambridge University 
Press. 
16 Thomas, W. P., & Collier, V.P. (2003). Reforming education policies for English learners: Research evidence from U.S. schools. The 
Multilingual Educator, 4(1), 16-19. Covina, CA: California Association for Bilingual Education. 
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According to the California Department of Education’s ELA/ELD Framework, at the school 

level, data are examined to identify school and grade level trends, evaluate the 

effectiveness of the curricula, inform goal setting, and identify students in need of 

additional assessment or instruction. At the systems level, data on student learning are 

used to guide curriculum improvement, recommend innovations and sustain practices, 

target services and supports across schools, and guide the allocation of resources for 

professional learning.  

All students receive high-quality, differentiated classroom instruction that is standards- 

based and culturally-and linguistically-relevant instruction.  If initial instruction is 

inaccessible or ineffective, students are provided supplemental instruction. Students who 

experience considerable difficulty are provided more intensive intervention.  Chapter 5:  

Student Progress Monitoring and Benchmarks provides a full description of MTSS and 

processes utilized to monitor and support student progress. 
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Chapter 5: Student Progress Monitoring and Benchmarks 
 
Overview 
 
Chapter 5 provides information about NEW Academy’s 
student progress monitoring and benchmark processes.  
Standardized and curriculum-embedded assessments are 
identified by instructional program types.  Annual 
benchmarks are delineated, and information about the 
Charter’s response to EL students not making normative 
progress is provided, including the use of Multi-Tiered 
System of Supports. 
 

Student Progress Monitoring and Benchmarks 
 
NEW Academy uses several data sources to monitor 
student progress in language proficiency and academic 
performance.  These include both state-mandated and 
charter-adopted assessments. Summative English Learner 
progress is monitored at least annually.  Charter-specific 
assessment cycles have been established (see Tables 5.1-
5.2 below) as part of a comprehensive assessment and 
progress monitoring system. 
 

State Mandated Assessments 
 
The California Assessment Performance and Progress 
(CAASPP) assessment system was established as a result of 
the passage of California Assembly Bill 484 (2013).  
Student performance in grades 3-11 is assessed in ELA and 
Math using the Smarter Balanced Assessment Consortium 
(SBAC) summative assessments. State-mandated 
assessments are taken by all students regardless of their 
language classification. However, English Learners who 
have been in the United States for less than 12 months are 
exempt from taking the ELA portion of the SBAC 
assessment.  All students with disabilities participate in 
statewide assessments, with the exception of students who 
cannot achieve at or near grade level as identified by the 
members of the IEP Team (CA ELA/ELD Framework, 2014 
– Chapter 8, p. 861).   

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

Section II.  Governance and 
Administration 
 
EL 06: English Learner Identification and 
Assessment 
6.3 The LEA must annually assess the 
English language proficiency and academic 
progress of each EL. (EC §§ 313, 60810; 5 
CCR § 11306.) 
 
6.4 All currently enrolled ELs must be 
assessed for English language proficiency by 
administering the current California English 
language proficiency assessment during the 
annual assessment window. (EC §§ 313, 
60810; 5 CCR § 11511[b].)  
 
6.5 Each EL on an active Individual 
Education Plan (IEP) or Section 504 plan 
must be annually assessed for English 
language proficiency using the 
accommodations, modifications, or alternate 
assessments for the current California 
English language proficiency assessment as 
specified in the student’s IEP or Section 504 
Plan. (5 CCR § 11516.5.) 
 
IV. Standards, Assessment, and 
Accountability 
 
EL  13: Evaluation of English Learner 
Program Effectiveness 
13.0 A program evaluation shall be 
provided by the LEA and shall be used to 
determine:  
 (d) The degree to which, within a 
reasonable amount of time:  
i. ELs are attaining English language 
proficiency comparable to that of average 
native speakers of English in the district  
ii. EL students’ academic results indicate 
that ELs are achieving and sustaining parity 
of academic achievement with students who 
entered the district’s school system already 
proficient in English (20 U.S.C. §§ 1703[f], 
6841[b],[c]; Castaneda v. Pickard [5th Cir. 
1981] 648 F.2d 989,1009-1011; EC § 
64001[f].) 
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English Learners are administered the state-mandated English language proficiency exam, 
currently the California English Language Development Test (CELDT), scheduled to be 
replaced by the English Language Proficient Assessments for California (ELPAC).   
 
Charter–Adopted Benchmark Assessments 
 
The California English Language Arts/English Language Development Framework (2014) 
details two purposes for assessment:  (1) Formative (assessment for  learning) defined as 
the provision of “information about student learning minute-by-minute, day-to-day, and 
week-to-week so that teachers continuously adapt instruction to meet students’ specific 
needs and secure progress” (CA ELA/ELD Framework, 2014 – Chapter 8, p. 822); and (2) 
Summative (assessment of  learning) intended to “provide information on students’ 
current levels of achievement after a period of learning has occurred” (CA ELA/ELD 
Framework, 2014 – Chapter 8, p. 823).  Tables 5.1 – 5.3 provide information about NEW 
Academy’s use of formative and summative assessments to monitor students’ progress 
during each academic year.   
 

Table 5.1. English Language Development Proficiency Assessments  
Assessment 
Instruments 

Type Grade Level and 
Type of Program 

Description Administration Time Frame 
and Personnel 

California 
English 
Language 
Development 
Tests (CELDT) 
 
NOTE:  State 
will transition 
to the ELPAC. 

State-
mandated 
 
Summative 

TK–5 
 
Structured English 
Immersion (SEI) 
 
Mainstream English 
(ME) 
 
Dual 
Language/Language 
Academy (DL) 

Assess listening, 
speaking, reading 
and writing in 
English 
State mandated 
instrument 
 

Used to measure 
Adequate Yearly 
Progress or ESSA 
requirement 

Initially:  At registration:  
Legal allowance – within 30 
calendar days from date of 
registration 
(Classroom Teacher) 
 

Annually:  July – October 
*Annual  ELPAC will be 
administered in Spring 
(Classroom Teacher) 

Standardized 
Assessment 

Locally-
adopted 
 
Summative 

TK–5 
 
 
SEI 
ME 
DL 

Standardized 
Assessment of 
listening, speaking, 
reading, writing 
 

On-going Language 
Proficiency Assessment 
(Classroom Teacher) 
 

Annually:   Mid-year 
(Classroom Teacher) 

Curriculum-
embedded 

Locally-
adopted 
 
Summative 
and 
Formative 

TK-5 
 
SEI 
ME 
DL  
 

Assess progress in 
listening, speaking, 
reading, and writing 
proficiency in English 
 
Based on the use of 
core ELD, state-
adopted materials and 
standards-based, 
teacher instructional 
Designated ELD units 

On-going 
Every 6-8 weeks 
(Classroom Teacher) 
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Table 5.2.  English Academic Achievement Assessments  
Assessment 
Instruments 

Type Grade Level and Type 
of Program 

Description Administration Time Line 
and Personnel 

SBAC (CAASPP) State-
mandated 
 
Summative 

3-5 
 
Structured English 
Immersion (SEI) 
 
Mainstream English 
(ME) 
 
Dual Language (DL) 
 
 
 

On-line assessment 
system aligned to 
the Common Core 
State Standards 
(CCSS) 
English Language 
Arts 
Mathematics 

Annually: Spring 
(Classroom Teacher) 

Standardized 
Assessment 

Locally-
adopted 

TK-5 
 
SEI 
ME 
DL 

Assessment 
allowing educators 
to screen and 
group students for 
targeted 
instruction, 
measure student 
growth, predict 
performance on 
SBAC, and monitor 
achievement on 
CCSS 
 
 

On-going: 3 times per year 
(Classroom Teacher) 

Curriculum-
embedded 

Locally-
adopted 
 
Summative 
and 
Formative 

TK-5 
 
SEI 
ME 
DL  
 

Assess academic 
progress in 
designated content 
areas taught in 
English, according 
to program design  
 
Based on the use of 
core content-are, 
state-adopted 
materials and 
standards-based, 
teacher 
instructional units 
 
 

On-going:  Every 6-8 weeks 
(Classroom Teacher) 
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Table 5.3.  Spanish Academic Achievement Assessments  
Assessment 
Instruments 

Type Grade Level and 
Type of Program 

Description Administration Time Line 
and Personnel 

California 
Designated 
Primary 
Language Test 
Currently – 
Standards Test in 
Spanish (STS) 
transition to 
California Spanish 
Assessment (CSA) 

State-
Standardized 
Assessment 
 
Summative 

2-5 
 
Dual Language 
 
 
Administered to 
Spanish speaking 
students who have 
(1) been in school 
12 months or less; 
(2) received 
academic 
instruction in 
Spanish during the 
same school year. 
 

Standardized 
assessments of 
Spanish language 
and literacy skills 
and mathematics, 
based on California 
standards for 
Spanish language 
arts 
 
Part of the state’s 
assessment system 
 

Annually:  Spring 
(Classroom Teacher) 
 
 

Curriculum-
embedded 

Charter-
adopted 
 
Summative and 
Formative 

TK-5 
 
Dual Language 
 

Assess academic 
progress in 
designated content 
areas taught in 
Spanish, according 
to program design  
 
Used to assess 
progress toward 
Biliteracy Pathway 
Awards 
 
Based on the use of 
core content-area, 
state-adopted 
materials and 
standards-based, 
teacher 
instructional units 

On-going 
Every 6-8 weeks 
(Classroom Teacher) 

 

Minimum Progress Benchmark Expectations 
 
NEW Academy has established benchmark expectations for English Learners who 
participate in Structured English Immersion, Mainstream English, and Dual Language 
programs.   
At minimum, ELs are expected to: 
 

(1) annually show at least one level’s growth in language proficiency 
(CELDT/ELPAC) and; 
(2) attain academic proficiency on the SBAC assessments and/or district 
benchmarks within five years of entering U.S. schools.  
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Students in grades 3-5 who have been enrolled at NEW Academy, or in a U.S. school for at 
least five years and who do not meet the minimum progress benchmarks may be supported 
by SST and may be candidates for review by the Language Assessment Team (LAT).  See 
below, and in Chapter 3:  English Language Development for description of the LAT roles, 
responsibilities and processes. 
 
Table 5.4 specifies overall Benchmark Expectations according to years of enrollment in U.S. 
Schools. 
 

Table 5.4  Expected Benchmarks for English Learners 
 

MINIMALLY EXPECTED BENCHMARKS for English Learners by year enrolled 
 
Years in 
Program 

1 2 3 4 5 6 

ENGLISH LANGUAGE PROFICIENCY (All English Learners) 
CELDT 
 
and anticipated 
transition to 
ELPAC 

I 
Beginning 

 
 

Early Emerging 

II 
Early 

Intermediate 
 

Exit Emerging 
 

III 
Intermediate 

 
 

Early 
Expanding 

III 
High 

Intermediate 
 
 

Exit Expanding 

IV 
Early Advanced 

 
 

Early Bridging 

V 
Advanced 

 
 

Exit Bridging 
 

ELD Charter 
Benchmark 
Assessment 

Early Emerging Early Emerging Early 
Expanding 

Exit Expanding Bridging 

ENGLISH ACADEMIC ACHIEVEMENT (All English Learners) 
English: 
SBAC – ELA 

Standards Not 
Met 

Standards Not Met Standards 
Nearly Met 

Standards 
Met/Exceeded 

English: 
SBAC - Math 

Standards Not 
Met 

Standards Not Met Standards 
Nearly Met 

Standards 
Met/Exceeded 

English: Charter 
Reading 
Benchmark 

Standards Not 
Met 

Standards Not Met Standards 
Nearly Met 

Standards 
Met/Exceeded 

English: Charter 
Writing 
Assessment 

0-1 
Standards Not 

Met 

1-2 
Standards Not Met 

3 
Standards 
Nearly Met 

3-4 
Standards 

Met/Exceeded 
English: Charter 
Math 
Benchmark 

Standards Not 
Met 

Standards Not Met Standards 
Nearly Met 

Standards 
Met/Exceeded 

SPANISH ACADEMIC ACHIEVEMENT (English Learners in Language Academy – Dual 
Language Programs) 
Spanish: 
Charter 
Reading 
Benchmark 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Spanish: 
Charter Writing 
Assessment 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 
 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Spanish: 
Charter Math 
Assessment 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 

Standards 
Met/Exceeded 
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Language Appraisal Team 
 
NEW Academy Charter Schools monitor and regularly assess the progress of all English 
Learners in both English language proficiency and grade-level content knowledge.  A 
Language Appraisal Team (LAT) comprised of a site-level administrator, English Learner 
Lead Teacher(s) and other personnel with expertise in English Learner education will meet 
at least quarterly to oversee and implement monitoring processes.  The LAT may be an 
extended function of each site’s Student Study Team (SST); however, designated LAT 
meetings are held where specific attention to language and academic achievement of 
English Learners is documented and acted upon. 
 
As detailed in Chapter 3: English Language Development, the purpose of the Language 
Appraisal Team is multi-faceted and includes, but is not limited to each designated area 
below17: 
 

 Monitor the progress of all English Learners toward achieving English Language 
Proficiency and acquiring content knowledge 

 Examine the overall progress of English Learners based on established benchmarks 
for expected growth in English Language Proficiency and grade-level content areas  

 Engage in and monitor system-wide processes for assisting English Learner 
students who are not making timely progress toward meeting Language Proficiency 
and Academic Achievement goals 

 Monitor the academic progress of English Learners who have exited English Learner 
status for at least two years after they are Reclassified Fluent English Proficient 
(RFEP)  

 
Examining Patterns of English Learner Progress 
 
At least annually, the LAT engages in examining patterns of English Learner progress.  This 
comprehensive process includes a review of English Language Proficiency scores, 
benchmark assessment results and classroom performance of all English Learners.  
Through this examination the LAT can identify patterns of growth and identify individual 
students who are not meeting growth expectations.  Outcomes from this examination can 
include: 
 

 Identify areas of strength and improvement in English Learner progress 
 Provide recommendations for English Learner services and interventions 
 Prioritize English Learner students to recommend for individual progress 

monitoring at an LAT meeting 
 
 

                                                        
17 US Department of Education (2016).  English Learner Tool Kit.  Chapter 8:  Tools and Resources for Monitoring and Exiting English 
Learners from EL Programs and Services. 
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Monitoring Individual English Learner Progress 
 
The LAT uses established protocols to examine multiple factors for English Learner 
students who are not making normative progress toward meeting established benchmarks.  
These factors include linguistic, educational background, programmatic, and 
cultural/socioemotional elements.  See Chapter 3:  English Language Development, Table 
3.1 English Learner Academic, Educational and Sociocultural Factors for a complete list of 
considerations for EL progress monitoring. 
 
 
The Language Appraisal Team uses a standardized protocol to collect and review a diverse 
body of evidence that is reflective of, and aligned to, assessment processes representative 
of local data, state-mandated measures, and other multiple sources over time.  Action steps 
that can ensue from an individual monitoring of English Learner’s student progress 
include: 
 

 Recommend appropriate actions, including coordination of services 
 Document next steps to include timelines and person responsible 
 Review of recommendations with parents 
 Archive meeting notes and discussion records for continued monitoring 

 
 
Multi-tiered System of Supports 
 
On a systems level, NEW Academy employs the use of Multi-tiered System of Supports 
(MTSS) to ensure that all students have equitable access and opportunities to achieve the 
Common Core State Standards (CCSS).  The California Department of Education defines 
MTSS as “an integrated, comprehensive framework that focuses on CCSS, core instruction, 
differentiated learning, student-centered learning, individualized student needs, and the 
alignment of systems necessary for all students’ academic, behavioral, and social success.”18 

MTSS in inclusive of Response to Intervention (RtI2) processes, but has a broader, system-
wide focus that includes aligning a systems initiatives, supports and resources.  In addition, 
there is an expectation that the system-wide leadership have a critical role in encouraging 
and overseeing site and grade level identification of supports in order to support all 
students, including gifted and special education.  Several additional features distinguish 
MTSS from RtI2: 

                                                        
18 California Department of Education (2016).  Definition of Multi-Tiered System of Supports retrieved from CDE website on November 30, 
2016 - http://www.cde.ca.gov/ci/cr/ri/mtsscomprti2.asp. 
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 Setting higher expectations for all students using intentional design and redesign of 

integrated services and supports instead of the selection of a few components of RtI 

or intervention 

 Including Universal Design for Learning (UDL) instructional strategies to 

differentiate content, process and product 

 Integrating instruction and intervention  

 Shifting stakeholder mindsets of traditional approaches in school settings 

MTSS also includes opportunities for continuous improvement processes and cycles across 
the system.  Figure 5.1 presents a conceptualization of MTSS in relation to English 
Learners.  It includes the expected approach NEW Academy will employ to engage in 
collaborative, data-based decision making to coordinate system-wide and site level efforts 
around access, equity, and inclusive processes at multiple levels.  Analysis of multiple 
measures at the system and student-level will occur within an inquiry based model that 
involves all stakeholders and will allow for responsive, continuous improvement of 
progress and approaches for ensuring students meet and exceed benchmarks.   

Figure 5.1 Multi-Tiered System of Supports and English Learners 
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Chapter 6:  Staffing and Professional Learning 
 

Overview  
 
This chapter provides information about NEW 
Academy’s Professional Learning Plan to support 
leaders and teachers of English Learners at each 
charter school.  Staffing and requirements for serving 
English Learners are delineated in addition to hiring 
priorities, recruitment, and procedures. 
 

Commitment to Quality Teaching and Learning 
 
Based on a clear and common vision of what constitutes 
effective teaching for English Learners, along with well-
defined, research-based standards of practice and 
performance which explicitly state what teachers 
should know and do to meet the diverse needs of 
English Learners, New Academy is committed to the 
implementation of a coherent and comprehensive 
professional learning program. This program will assist 
leaders and teachers who work with English Learners 
to close the achievement gap and accelerate student 
achievement and language proficiency. Additionally, the 
program will build and enhance professional learning 
routines, relationships and collaboration to prepare 
and provide educators with the knowledge, pedagogical 
skills, cultural proficiency, and leadership skills 
required to effectively work with English Learners. 
 
Staffing and English Learner Authorization 
 
In compliance with state and federal requirements, 
NEW Academy Charter requires appropriate 
authorization of all teachers assigned to provide 
services to English Learners in the area of English 
Language Development, Sheltered Instruction, or 
primary language instruction (EC Sections 44253.1, 
44253.2, 44253.3, 44253.10). Such authorizations are in addition to meeting all Teacher 
Credentialing requirements inclusive of current English Learner or Bilingual 
Authorization certification designated by the California Commission on Teacher 
Credentialing (CCTC).  Authorization to teach English Learners also includes other CCTC-
approved authorizations such as Cross-cultural,   

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

V. Staffing and Professional Development 
  
V-EL 15: Teacher EL Authorization.  
Teachers assigned to provide English 
language development and instruction in 
subject matter courses for English learners 
must be appropriately authorized.   
(20 U.S.C. § 6826 [c]; EC §§ 44253.1, 
44253.2, 44253.3, 44253.4, 44253.5, 
44253.10; Castañeda v. Pickard [5th Cir. 
1981] 648 F.2d 989, 1012-1013.) 
 
V-EL 16: Professional Development 
Specific to English Learners 
V-EL 16. The LEA must provide professional 
development specific to the implementation 
of programs for English learners.  
 
16.1. The LEA must provide sufficient 
professional development to implement the 
LEA’s EL program. (Castañeda v. Pickard 
[5th Cir. 1981] 648 F.2d 989, 1011-1013.)  
 
16.2 For LEAs receiving Title III, the LEA 
must provide supplemental high-quality 
professional development to classroom 
teachers, principals, administrators, and 
other school or community-based personnel 
that is: (a) Designed to improve the 
instruction and assessment of ELs (20 U.S.C. 
§ 6825 (c)(2)(A).) (b) Designed to enhance 
the teacher’s ability to understand and use 
curricula, assessment measures, and 
instructional strategies for ELs (20 U.S.C. § 
6825 (c) (2) (B).) (c) Based on research 
demonstrating the effectiveness of the 
professional development in increasing the 
student’s English proficiency or the 
teacher’s subject matter knowledge, 
teaching knowledge, and teaching skills (20 
U.S.C. § 6825 (c)(2)(C).) (d) Of sufficient 
intensity and duration (which shall not 
include activities such as one-day or short-
term workshops and conferences) to have a 
positive and lasting impact on the teacher’s 
performance in the classroom (20 U.S.C. § 
6825 (c) (2) (D).) 

 



NEW ACADEMY ENGLISH LEARNER MASTER PLAN—CHAPTER 6                                                  page 45  
 
 

Chapter 6: Staffing and Professional Learning                                                                                   DRAFT    3-17-17    

 

Language and Academic Development (CLAD), Language Development Specialist (LDS), SB 
1969/39/2042, Bilingual Cross-cultural, Language and Academic Development 
(BCLAD)/Bilingual Certificate of Competence (BCC). 19 
 
Each site administrator, with oversight from the Chief Academic Officer/Executive Director 
and the NEW Academy Board of Directors, ensures that all administrators, teachers, and 
additional teaching personnel (e.g. paraprofessionals or itinerant teachers) whose 
assignment includes English Learners hold appropriate certification to provide necessary 
instructional services to English Learners.  
 
Priorities for teacher hiring and placement decisions are based on student and program 
needs, including English Learner enrollment data and other factors.  NEW Academy Charter 
offers three instructional program options for English Learners: 
 

 Language Academy (Dual Language Program) 
 Structured English Immersion 
 English Language Mainstream 

 
Each of these programs is described in detail in Chapter 2:  Initial Identification, Parent 
Notification, Program Options and Reclassification.  The chart below specifies each of the 
program options, along with the required English Learner authorization. 
 

Table 6.1 Required Teacher Authorizations for English Learner Programs 
 

Instructional Program Grade Levels Required Authorization 
Language Academy  
(Dual Language Program) 
 

TK – 5 
 

Bilingual Authorization 

Structured English Immersion 
 

TK – 5 Bilingual Authorization 
OR 
EL Authorization with bilingual paraeducator to 
provide primary language support when needed 

English Language Mainstream TK – 5 Bilingual Authorization 
OR 
EL Authorization with bilingual paraeducator to 
provide primary language support when needed 

 
NEW Academy Charter has established a high level of priority for hiring Bilingually 
Authorized teachers in order to place them in Language Academy program classrooms, and 
if feasible in SEI classrooms to work with Emerging or Expanding-level students. A second 
hiring priority is English Learner Authorized teachers for placement in SEI and ELM 
programs with English Learners. Substitute teachers assigned to long term assignments are 
also expected to have English Learner Authorization. 
 

                                                        
19 California Commission on Teacher Credentialing - http://www.ctc.ca.gov/ 
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Recruitment Procedures 
 

On an annual basis the NEW Academy Charter Organization assesses staffing needs and 
creates a staffing action plan to ensure appropriate hiring based on student and program 
projections.  Where shortages exist, NEW Academy establishes timelines to recruit and hire 
appropriately qualified teachers of English Learners.  Whenever open teaching positions 
require Bilingual Authorization, NEW Academy’s Administrative Team actively recruits and 
hires teachers who are fully certified to fill such positions. NEW Academy will not hire a 
teacher that is not English Learner authorized. 
 

Advertising and recruitment efforts include job announcements sent to the following types 
of organizations:  
 

 Ed-Join Database  
 Educational placement centers with teacher training programs at private, UC, and 

CSU campuses  
 County Offices of Education  
 Local community newspapers, including Spanish language  
 Newsletters of bilingual educator organizations such as the California Association of 

Bilingual Education (CABE)  
 National Education Association (NEA), California Teachers Association (CTA), 

American Federation of Teachers (AFT) and California Federation of Teachers (CFT) 
publications 
 

Professional Learning Plan 
 

The goal of the NEW Academy Charter Professional Learning Plan is to promote educator 
quality and effectiveness for serving English Learners through the development of a 
professional learning community guided by Professional Learning Standards and effective 
practices for adult learning. 
 
The Professional Learning Plan is informed by the California Department of Education’s 
publication Greatness by Design (2012)20, the California Quality Professional Learning 
Standards (CDE, 2014/15)21, and the California English Language Arts/English Language 
Development Framework22.  Additionally, the Plan reflects the goals of the NEW Academy 
Charter schools’ Local Control Accountability Plans.  Figure 6.1 provides an overview of the 
elements of the Professional Learning Plan. 
 

                                                        
20 California Department of Education – Task Force on Educator Excellence (2012).  Greatness by Design:  Supporting Outstanding Teaching to 

Sustain a Golden State.  CDE:  CA 
21 California Department of Education (2014, revised 2015).  Quality Professional Learning Standards. CDE, Professional Learning Support 
Division. Sacramento, CA.   
22 California Department of Education (2014).  English Language Arts/English Language Development Framework. 

 



NEW ACADEMY ENGLISH LEARNER MASTER PLAN—CHAPTER 6                                                  page 47  
 
 

Chapter 6: Staffing and Professional Learning                                                                                   DRAFT    3-17-17    

 

Figure 6.1.  NEW Academy Professional Learning Plan 
 
 

 
 

Focused and Intentional 
 
Professional Learning for NEW Academy educators is focused and intentional.  Annual 
needs assessments and input from grade-level representatives inform long and short-term 
goals, actions, and outcomes. Professional learning is guided by the California Quality 
Professional Learning Standards (CDE, 2014/15)23, which are intended to help educators, 
local educational agencies, and the state develop and contextualize professional learning 
system goals and plans.  The following key standards provide a framework for designing 
professional learning: 
 
Standard - Data.  Quality professional learning uses varied sources and kinds of 
information to guide priorities, design and assessments. 
 

Standard -Content and Pedagogy.  Quality professional learning enhances educators’ 
expertise to increase students’ capacity to learn and thrive. 

                                                        
23 California Department of Education (2014, revised 2015).  Quality Professional Learning Standards. CDE, 

Professional Learning Support Division. Sacramento, CA.   
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Standard -Equity.  Quality professional learning focuses on equitable access, opportunities, 
and outcomes for all students, with an emphasis on addressing achievement and 
opportunity disparities between student groups. 
 

Standard -Design and Structure.  Quality professional learning reflects evidence-based 
approaches, recognizing that focused, sustained learning enables educators to acquire, 
implement, and assess improved practices. 
 

Standard -Collaboration and Shared Accountability.  Quality professional learning facilitates 
the development of a shared purpose for student learning and collective responsibility for 
achieving it. 
 

Standard -Resources.  Quality professional learning dedicates resources that are adequate, 
accessible, and allocated appropriately toward established priorities and outcomes.   
 
Each site administrator, with oversight from the Chief Academic Officer/Executive Director 
and the NEW Academy Board of Directors, ensures that all educators whose assignment 
includes English Learners identify growth goals and monitor progress toward refining and 
improving research-based practices. 
 

Interdisciplinary Language Rich Teaching and Learning 
 

A key focus of the Professional Learning Plan involves increasing teachers’ efficacy in the 
use of research-based practices for language, literacy and content instruction in English, 
and for educators serving Language Academy students, in at least two languages (English 
and Spanish). NEW Academy is committed to supporting the development of teachers’ 
expertise with English Learners by using students’ linguistic and cultural resources in 
differentiated ways.  Research indicates that instruction of ELs should be designed to 
maximize the development of English while also maximizing their development of core 
curricular knowledge and skills (Goldenberg & Saunders, 2010; Cadeiro-Kaplan, Lavadenz 
& Armas, 2012).24  To this end, several areas of focus related to English Learner programs, 
policies, and teaching and learning will be included in the NEW Academy Professional 
Learning Plan: 
 

 Critical Elements of English Learner Programs, including awareness, use and 

implementation of the NEW Academy English Learner Master Plan 

 Primary Language Instruction and Biliteracy Development  

 Access to Core: ELD standards – simultaneous with CCSS, ELA – Math – NGSS for 
Integrated ELD  (Research-based practices, Curriculum planning, Differentiation, 
Assessment) 

 Designated ELD (Research-based practices, Curriculum planning, Differentiation, and 
Assessment) 

 Technology Integration  

                                                        
24 Cadiero-Kaplan, K., Lavadenz, M. & Armas, E. (2012). Essential Elements of Effective Practices for Teachers of English Learners: Policy 

Brief. Californian’s Together: CA. 
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 Metalinguistic Awareness and Cross-Linguistic Resource Sharing (Transferable Skills) 

 Family and Community Engagement  

 
Coaching and Reflection Cycles 
 

The NEW Academy Professional Learning Plan ensures that teachers of English Learners have 
time to reflect and collaborate on their instructional practices as well as utilize assessments 
to inform instruction. Classroom-based observational tools, such as the Observation 
Protocol for Academy Literacies (OPAL)25 and coaching cycles are utilized to promote 
collegial dialogue that supports and refines instructional practice for English Learners in 
NEW Academy Charter schools. 
 

Impact Monitoring 
 

NEW Academy is committed to developing, implementing and monitoring high quality 
professional learning systems.  This includes on-going collaboration with county offices of 
education, institutes of higher education, and expert consultants.  Annually, the NEW 
Academy conducts a professional development evaluation survey with all teachers.  These 
results are analyzed in conjunction with student impact measures as specified in the Local 
Control Accountability Plans.  Additionally, charter oversight organizations and expert 
consultants visit school sites and classrooms to document and discuss evidence of 
practices. These multiple data sources are used to identify and prioritize what research-
based practices have been generalized and what areas of need still exist. 
 

 
 
 
 
 
 

                                                        
25 Lavadenz, M. & Armas, E. G. (2010, 2012). The Observation Protocol for Academic Literacies: Conceptual Framework and Validation 

Report.  Los Angeles, CA: Center for Equity for English Learners, Loyola Marymount University. 
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Chapter 7: Family and 
Community 
Engagement 

 
Overview 
 
Chapter 7 provides an 
overview of the opportunities 
that exist to engage families 
and community members in 
implementing and 
monitoring programs for 
English Learners.  Content 
includes a description of 
parent participation in 
charter-wide and school-level 
governance structures 
through the English Learner 
Advisory Committee (ELAC) 
and the Charter* (District) 
English Learner Advisory 
Committee (DELAC - CELAC).  
 
Bridging Families’ 
Cultures and Schools 
 
NEW Academy promotes 
strong family and community 
engagement programs. All 
stakeholders are committed 
to establishing programs that 
foster connections with 
culturally and linguistically 
diverse families and that 
strengthen interpersonal ties 
that cross institutional, 
ethnic, family and cultures in 
order to enhance the 
educational outcomes for 
English Learners (Mapp, 
200326; Horvat, Weininger & 
                                                        
26 Mapp, K.L. (2003).  Having their say:  Parents describe why and how they are engaged in their children’s learning.  School Community 
Journal, 13(1), 35-64.  
 

FEDERAL PROGRAM MONITORING CORRESPONDING ITEMS (2016-17) 
I-EL 01: Parent Outreach and Involvement 
 I-EL 1. The LEA must implement outreach to parents of English learners that includes the 
following: (a) The LEA sends notice of and holds regular meetings for the purpose of 
formulating and responding to the parents’ recommendations. (20 United States Code (U.S.C.) 
§ 7012 (e) (2).) (b) The LEA provides training activities to parents on how they can be involved 
and become active participants in assisting their children to: 1. Attain English proficiency 2. 
Achieve at high levels in core academic subjects 3. Meet challenging state academic content 
and achievement standards expected of all students (20 U.S.C. § 7012 (e) (1).) 
 
I-EL 02: Translation of Information for Parents 
I-EL 2. The LEA must provide parents and guardians with information on school and parent 
activities in a format and, to the extent practicable, in a language the parents can understand. 
(20 U.S.C. § 6318[e] [5], [f].) 
 
2.1 When 15 percent or more of students enrolled in a public school speak a single primary 
language other than English, as determined by language census data from the preceding year, 
all notices, reports, statements, and records sent to parents of such students must be written 
in English and the home language. (California Education Code (EC) § 48985; 5 California Code of 
Regulations (CCR) § 11316.) 
 
I-EL 04: English Learner Advisory Committee (ELAC) 
I-EL 4. A school site with 21 or more English learners must have a functioning English Learner 
Advisory Committee (ELAC) that meets the following requirements: (a) Parent members are 
elected by parents or guardians of ELs. (5 CCR § 11308(b).) (b) Parents of ELs constitute at least 
the same percentage of the committee membership as their children represent of the student 
body (EC § 52176[b].) (c) The ELAC shall be responsible for assisting in the development of the 
school-wide needs assessment, and ways to make parents aware of the importance of regular 
school attendance. (5 CCR § 11308[c] [2]; EC § 52176[c].) (d) The ELAC shall advise the principal 
and staff in the development of a site plan for ELs and submitting the plan to the school site 
council for consideration of inclusion in the Single Plan for Student Achievement (SPSA). (EC §§ 
52176[c], 64001[a].) (e) The ELAC receives training materials and training, planned in full 
consultation with committee members, to assist members in carrying out their legal 
responsibilities. (5 CCR § 11308(d).)  

 
4.1 The school may designate an existing school level advisory committee, or subcommittee of 
such advisory committee, to fulfill the legal responsibilities of ELAC, if the advisory body meets 
the criteria in paragraph “b”, above (EC § 52176[b]; 5 CCR § 11308[d].) 
 
4.2 The ELAC has the opportunity to elect at least one member to the DELAC or participants in 
a proportionate regional representation scheme when there are 31 or more ELACs in the 
district. (5 CCR § 11308[b]; 20 U.S.C. § 7012.) 

 
I-EL 05: District English Learner Advisory Committee-DELAC 
I-EL 5. Each LEA with more than 50 ELs must have a functioning DELAC or a subcommittee of an 
existing district committee in which at least 51 percent of the members are parents of ELs and 
not employed by the district. (EC § 52176[a].) 

 
5.1 The DELAC shall advise the school district governing board on all of the following tasks: (a) 
Development of a district master plan for educational programs and services for ELs that takes 
into consideration the Single Plan for Student Achievement. (5 CCR § 11308(c) (1).) (b) 
Conducting of a district-wide needs assessment on a school-by-school basis. (5 CCR § 11308(c) 
(2).) (c) Establishment of district program, goals, and objectives for programs and services for 
ELs. (5 CCR § 11308(c) (3).) (d) Development of a plan to ensure compliance with any applicable 
teacher and instructional aide requirements. (5 CCR §11308(c) (4).) (e) Review and comment 
on the LEA’s reclassification procedures. (5 CCR § 11308(c) (6).) (f) Review and comment on the 
written notifications required to be sent to parents and guardians. (5 CCR § 11308(c) (7).)  
 
5.2 The LEA shall provide training materials and training, planned in full consultation with 
committee members, to assist members in carrying out their legal advisory responsibilities. (5 
CCR § 11308(d).) 
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Lareau, 2003).27  Examples of family and community engagement programs at NEW 
Academy include: Community Gatherings, Parent Institute for Quality Education (PIQE) 
Workshops, Quarterly Parent Conferences, English Learners Advisory Committee (ELAC), 
Annual Mini-Conferences, and monthly Parent Meetings.  These programs include 
intentional and focused opportunities to work collaboratively with English Learner families 
to capitalize on and further develop home environments that support their children’s 
learning. First, they develop communication strategies that engage everyone to design 
effective forms of school-to-home and home-to-school communication. Secondly, they 
recruit and organize family/community to support parents in their contribution and 
understanding of NEW Academy policy and decision making processes. 
 
The U. S. Department of Education’s English Learner Tool Kit (Chapter 10)28 provides a 
framework for establishing processes to affirm, build on, and extend opportunities for 
bridging families’ cultures and schools.   NEW Academy’s Family and Community 
Engagement programs for parents of English Learners are reflective of several key themes 
derived from the research.  These are presented below in abbreviated form. 
 
It is critical to identify family strengths in order to engage with families as partners in 
their children’s education. Educators should use a strengths-based model that 
acknowledges that families want to help their students succeed (REL Toolkit, 2015)29.   
This implies a shift from a deficits-based approach and allows educators to focus on pre-
existing resources and opportunities to engage families as partners. 

Collaborating with families based on strengths develops strong relationships between 
home, school, and community. Families are invited to be involved and provide input on 
how the school and community can create opportunities for that involvement.  
Stakeholders offer diverse and culturally-appropriate approaches to engage families and 
parents strengths are highlighted, as individuals committed to a diverse community.  

Partnering with communities to promote family engagement helps schools and 
families support student learning. “Family, school, and community have “overlapping 
spheres of influence” and if the three spheres, or areas of influence, interact and 
communicate with each other, it is more likely that students will receive common messages 
about student success.” (Epstein, 2010)30  
 
Communication Processes 
 

                                                        
27 Horvat, E., E.B. Weininger. , & A. Lareau. (Summer 2003).  From Social Ties to Social Capital: Class Differences in the Collaboration 
between Schools and Parent Networks.  American Educational Research Journal, 40(2), 319-351.  
28 U. S. Department of Education.  English Learner Tool Kit.  Chapter 10:  Tools and Resources for Ensuring Meaningful Communication with 
LEP Parents at http://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html. 
29 Regional Education Laboratory for the Pacific. (2015). Toolkit of Resources for Engaging Parents and Community as Partners in 
Education, Part 2: Building a Cultural Bridge. Retrieved from 
http://relpacific.mcrel.org/resources/~/media/RELPacific/Files/Part%202_Jan2015.ashx 
30 Epstein, J. L. (2010). School/family/community partnerships: Caring for the children we share. Phi Delta Kappan, 92(3), 81–96. 
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Communication is a critical feature for establishing and fostering relationships in all 
organizations. NEW Academy ensures that teachers, staff, parents and community 
members are well informed through timely and effective two-way communication that 
enhances collaboration, decision-making, and partnerships in service of student success.    
Ongoing communications occurs through letters, in-person, or telephone to support 
meaningful involvement and actively promote the development of parent and community 
leaders who effectively advocate on behalf of English Learners.  Additionally, NEW 
Academy uses technology to enhance and facilitate communication (e.g. email, texting 
apps). 
 
Under federal law, a school must ensure that all parents receive meaningful access to 
important information in a format and to the extent practicable, in a language that parents 
can understand. In accordance with California law, schools must provide written 
communication in the parent’s primary language when fifteen percent (15%) or more of 
the students speak a single primary language other than English. Important written 
information such as assessment results or IEPs must be translated even when less than 
15% of the student population speaks the language of a parent.  
 
Interpretation and translations services are available to NEW Academy parents and 
community members to communicate about school activities, and for each parent to 
receive information about his/her child’s academic and linguistic progress. Services are 
provided by NEW Academy staff and if needed, can also be contracted through other 
organizations.  Additionally, each site maintains current lists of staff who are interpreters.  
 
Decision Making Opportunities 
 
The NEW Academy Board recognizes that parents of EL students, working together with 
school staff and the community, can serve as a vital resource in improving schools and 
neighborhoods. As such, decision making opportunities include facets that promote the 
following: 
 

 Meaningful involvement in Local Control Accountability Plans (LCAPs) development 

and implementation; 

 Parental advocacy that informs and teaches parents how to advocate for their 

children; 

 Development of reciprocal understanding of schools and families; and 

 Implementation of culturally and linguistically appropriate practices in all aspects of 

collaboration and communication. 
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Parents of English Learner (EL) students at NEW Academy have an opportunity to 
participate in the policy making processes that guide charter and site-level programs and 
services to address the needs of these students.   Committees are established at the site-
level (English Learner Advisory Committee) and charter-wide (Charter* English Learner 
Advisory Committee).  Both committees follow processes and procedures as governed by 
state and federal law.  

 
English Learner Advisory Committee 

The California Department of Education outlines the following requirements, 
responsibilities, and guidelines for English Learner Advisory Committees31.  NEW Academy 
implements and monitors all recommended processes, including the creation of a charter-
wide parent governance structure to function as a “Charter English Learner Advisory 
Committee” (CELAC*) in lieu of the District Learner Advisory Committee (DELAC).  All 
references to district-wide protocols will be adapted to the charter organization 
infrastructure, responsive to the context, while in compliance with federal and state 
guidelines. 

Requirements 
Each California public school, grades kindergarten through 12, with 21 or more English 
learners must form an English Learner Advisory Committee (ELAC). 
 
Responsibilities 

1. The ELAC shall be responsible for advising the principal and staff on programs and 
services for English learners and the School Site Council on the development of the 
Single Plan for Student Achievement (SPSA). 

2. The ELAC shall assist the school in the development of: 
a. The school's needs assessment.  
b. Ways to make parents aware of the importance of regular school attendance.  

 
Composition Requirements 
Requirements for ELAC elections include: 

1. Parents of English learners comprise at least the same percentage of the ELAC 
membership as English learners constitute of the school’s total student population. 
For example, if 25 percent of the students in a school are English learners, then 
parents/guardians of English learners must comprise 25 percent of the ELAC 
membership.  

2. Other members of the ELAC can be parents/guardians, school staff, and /or 
community members as long as the minimum percentage requirement for EL 
parents is maintained.  

                                                        
31 California Department of Education -  http://www.cde.ca.gov/ta/cr/elac.asp 
 

http://www.cde.ca.gov/ta/cr/elac.asp
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Elections 
1. Parents or guardians of English learners must have an opportunity to elect the 

parent members to serve on the ELAC or subcommittee.  
2. Each ELAC shall have the opportunity to elect at least one member to the District 

(Charter) English Learner Advisory Committee (DELAC).  [NEW Academy will 
institute the creation of a Charter English Learner Advisory Committee – CELAC in lieu 
of a DELAC] 

3.  Districts (Charter sites) with 31 or more ELACs may use a system of proportional or 
regional representation.  
 

Training 
The district (charter) shall provide for all ELAC members: 

1.  Appropriate training and materials to assist each member to carry out his or her 
legally required advisory responsibilities. 

2. Training planned in full consultation with ELAC members.  
3. Economic Impact Aid-Limited English Proficient and/or district (charter) funds may 

be used to cover costs of training and attendance of ELAC members. This may 
include costs for child care, translation services, meals, transportation, training cost, 
and other reasonable expenses.  
 

Legal References 
 California Education Code, sections 35147 (c), 52176 (b), and (c), 62002.5, and 

64001 (a) 
 California Code of Regulations, Title 5, Section 11308 (b), (c), and (d)  

 

Charter English Learner Advisory Committee (CELAC) 

NEW Academy will create a charter-wide parent governance structure to function as a 
“Charter English Learner Advisory Committee” (CELAC)* in lieu of the District Learner 
Advisory Committee (DELAC32).  All references to district-wide protocols will be adapted to 
the charter organization infrastructure, responsive to the context, while in compliance with 
state and federal guidelines. 

Requirements 
Each California public school district, grades kindergarten through 12, with 51 or more 
English learners must form a District-level English Learner Advisory Committee (DELAC) 
or subcommittee of an existing district-wide advisory committee. 
 
Responsibilities 

1. The DELAC, or subcommittee on English learner education, shall advise the district's 
(charter’s) local governing board (e.g., in person, by letters/reports, or through an 
administrator) on programs and services for English learners. 

                                                        
32 California Department of Education -  http://www.cde.ca.gov/ta/cr/delac.asp 
 

http://www.cde.ca.gov/ta/cr/delac.asp
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2. The DELAC shall be responsible for advising the district's (charter’s) local governing 
board on the following tasks: 
a. Development or revision of a district (charter) master plan of education 

programs and services for English learners, taking into consideration the Single 
School Plan for Student Achievement.  

b. Conducting a district (charter) -wide needs assessment on a school-by-school 
basis.  

c. Establishment of district (charter) programs, goals, and objectives for programs 
and services for English learners (e.g., parental exception waivers and funding).  

d. Development of a plan to ensure compliance with any applicable teacher and 
instructional aide requirements.  

e. Administration of the annual language census (e.g., procedures and forms). 
f. Review and comment on the district's (charter’s) reclassification procedures.  
g. Review and comment on the written notifications required to be sent to parents 

and guardians.  
 

Composition Requirements  
Parents or guardians of English learners not employed by the district (charter) must 
constitute a majority membership (51 percent or more) of the committee.  
 
Elections 

1. Each school's English Learner Advisory Committee (ELAC) must have the 
opportunity to elect at least one of its members to be a site representative in the 
DELAC.  

2. If the district (charter) has 31 or more ELACs, it may use a system of proportional or 
regional representation. 

 
Trainings 
The district (charter) shall provide to all DELAC members: 

1. Appropriate training and materials to assist each member carry out his or her 
legally required advisory responsibilities. 

2. Training planned in full consultation with DELAC members. Economic Impact Aid-
Limited English Proficient and/or district (charter) funds may be used to cover 
costs of training and attendance of DELAC members. This includes costs for child 
care, translation services, meals, and other reasonable expenses. 

 
Legal References 

 California Education Code, sections 35147 (c), 52176 (b) and (c), 62002.5, and 
64001 (a)  

 California Code of Regulations, Title 5, sections 11308 (b) and (d). 
 
 
 
 



NEW ACADEMY ENGLISH LEARNER MASTER PLAN—CHAPTER 7                                                  page 56  
 
 

Chapter 7: Family and Community Engagement                                                             DRAFT    3-17-17 
 

*NEW Academy has appropriated the term “Charter English Learner Advisory Committee” (CELAC) in lieu of a District English Learner Advisory Committee (DELAC)  
  

 

Engaging with Families as Partners 
 
Ensuring the educational success of every child requires a concerted, collaborative effort 
on the part of parents, teachers, administrators, and the community at large. Programs that 
engage families as partners leverage cultural strengths within the school and curriculum 
and offer parental education that includes family literacy and understanding of the school 
community.   
 
NEW Academy supports the integration of community at each of its charter schools 
through the development and implementation of programs that validate the cultural capital 
and “funds of knowledge” of parents in the community. Funds of knowledge are a wealth of 
knowledge and information found in local households that can be uncovered by 
researchers, teachers and schools to augment and develop curriculum based on parental 
input. 33  
 

Parental Empowerment  
 
Parental empowerment through parent-initiated efforts at the school and community 
levels are hallmarks of responsive family and community engagement.34  There are several 
areas in which NEW Academy provides opportunities for parental empowerment.  These 
include: 
 

 Leadership roles and school liaisons; 
 Policy development, including school-wide and classroom-level expectations; 
 Courses and parent development through identification and selection of topics; 
 Dedicated time frames for parent-school collaboration; and 
 Capitalizing on partnerships with community organizations (e.g. Latino Family 

Literacy Project, CARECEN, Latino TechNET Parent Empowerment, etc.) 
 

Monitoring Family and Community Engagement 
 
NEW Academy will monitor and document the participation of English Learner parents and 
community by administering annual surveys and collecting agendas and sign-ins for all 
school sponsored events. NEW Academy’s goal is to improve and increase parent and 
community outreach strategies to include 100% of English Language Learner (ELL) parents. 
The hope is to ensure that parents are active participants in and advocates at all levels. 

                                                        
33 Moll, L.C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a qualitative approach to connect home and 
classrooms. Theory into Practice, 31, 131-141.  and Moll, L.C., & González, N. (1994). Lessons from research with language minority students. 

Journal of Reading Behavior, 26(4), 439-456. 
34 Arias, M.B. & Morillo-Campbell, M. (2008).  Promoting ELL Parental Involvement:  Challenges in contested times.  The Great Lakes Center 
for Education Research & Practice.  East Lansing, MI. 
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Chapter 8: Program Monitoring, Evaluation and Accountability 
 
Overview 
 
Chapter 8 introduces NEW Academy’s 
program evaluation and accountability 
processes for English Learner programs.  
Program goals are identified, along with key 
evaluation questions and data inquiry 
cycles for continuous improvement.  
Resource allocation processes and 
guidelines are also discussed. NEW 
Academy Charter is committed to fostering 
collective ownership of English Learner 
programs and expects all stakeholders to be 
involved in these processes. 
 
 
NEW Academy Governing Board  
 
The NEW Academy Governing Board 
includes members from various fields 
representing corporate business and 
finance, education, and community based 
organizations.  The Board dutifully 
evaluates, analyzes, recommends, and 
supports the implementation of effective 
programs and services for all students.  
Overall, implementation of sound programs 
and services that steadily increases student 
achievement is the highest priority and the 
central goal of the NEW Academy Governing 
Board. 
 
The NEW Academy English Learner Master 
Plan specifies protocols, programs, and 
policies to guide implementation of 
programs and services and examine 
evidence of levels of implementation for all 
EL Master Plan components.    The NEW 
Academy Governing Board meets monthly 
and includes a standing agenda item to 
review topics related to the implementation 
of English Learner programs as detailed in 

FEDERAL PROGRAM MONITORING 
CORRESPONDING ITEMS (2016-17) 

IV. Standards, Assessment, and Accountability 
13.0 A program evaluation shall be provided by the LEA and 
shall be used to determine:  
(a) Necessary improvements to programs and activities for 
which Title III funds have been used for LEP and immigrant 
students  
(b) The effectiveness of programs and activities in assisting ELs 
to attain proficiency and to meet academic achievement and 
content standards  
(c) Whether to eliminate specific EL activities proven to be 
ineffective  
(d) The degree to which, within a reasonable amount of time:  
i. ELs are attaining English language proficiency comparable to 
that of average native speakers of English in the district  
ii. EL students’ academic results indicate that ELs are achieving 
and sustaining parity of academic achievement with students 
who entered the district’s school system already proficient in 
English (20 U.S.C. §§ 1703[f], 6841[b],[c]; Castaneda v. Pickard 
[5th Cir. 1981] 648 F.2d 989,1009-1011; EC § 64001[f].) 
 
III-EL 11: Supplement, Not Supplant, with Title III 
III-EL11. General fund resources must be used to provide 
services and programs for ELs, including English language 
development and access to the core curriculum. The provision 
of such services and programs must not be contingent on the 
receipt of state or federal supplementary funds.  
 
III-EL 12: Time Accounting Requirements 
III-EL 12.0 The LEA must properly assess charges for direct or 
indirect costs of Title III LEP and immigrant funds for salaries 
and wages in proportion to the allowable and identified 
quantity and duties of the employee. 
 
12.1 Each employee paid in part from Title III and in part from 
a second funding source, or an employee paid from multiple 
cost objectives, must complete a Personnel Activity Report 
(PAR) each pay period, or an approved sampling method must 
be used. (2 CFR 200,430)  
 
12.2 Employees funded solely under Title III must complete a 
semiannual certification of such employment. (California School 
Accounting Manual (CSAM); 2 CFR 200 Attachment B, 8.h; (2 
CFR §§ 200.61-62, 200.302, 200.430[a] [i]; EC § 52853[a] [7].) 
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the EL Master Plan.  Site administrators provide program updates, including EL site-
specific goals, actions and services as well as professional learning and assessment plans.  
Annually the NEW Academy Governing Board reviews data around ELs, based on cycles of 
availability and compiled in accordance with the NEW Academy English Master Plan 
Evaluation (see Table 8.1).   
 
These processes allow the NEW Academy Governing Board and stakeholders to: 
 

 Review program design and implementation 
 Analyze data sources pertaining to EL program implementation and EL progress 

through cycles of inquiry 
 Review strategies and recommendations for refining EL programs and services 
 Ensures communication across stakeholder groups 
 Allows for alignment across Charter-wide and school-level plans 

 
Evaluation Plan and Focus Areas 
 
NEW Academy has developed a Plan to conduct an annual, focused evaluation of programs 
and services for English Learners. The Evaluation Plan is designed around several areas. 
Evaluation activities are based on a series of evaluation questions for each area.  These, 
along with the expected measures/sources of evidence for each area, are delineated in the 
table below. 
 

Table 8.1. Focus Areas, Evaluation Questions and Sources of Evidence, Frequency 
and Person(s) Responsible 
Focus Areas35 Evaluation Questions Sources of Evidence & 

Frequency 
Person(s) 
Responsible 

A. English 
Learner 
Program 
Implementation  

A.1 Are EL programs fully and 
consistently implemented in 
ways that meet or exceed 
requirements of state and 
federal law?  

A.2 To what extent is the Master 
Plan for English Learners 
utilized by the NEW 
Academy?  

Annually: 
 Principals Work Plans and 

Evaluation  
 EL Program Reviews 
 Surveys 

 
Ongoing: 
 Meeting Agendas, Sign-ins  
 Site Visits  
 Instructional Schedule Review 

 Site 
Administrators 

 Charter 
Leadership 

B. Staffing and 
Professional 
Learning 

B.1 To what extent does NEW 
Academy provide adequate 
professional development and 
follow-up activities to prepare 
EL program teachers and 
administrators to implement 
the EL program effectively? 

Annually: 
 Site-Level Professional 

Learning Plans 
 Surveys 
 
Ongoing: 
 Meeting Agendas, Sign-ins 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 

                                                        
35 Focus Areas derived based on the recommendations in the U.S. Department of Education (2016) English Learner Tool Kit, Chapter 9:  
Tools and Resources for Evaluating the Effectiveness of a District’s EL Program.  Retrieved 1/13/17 from 
https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html 
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Table 8.1. Focus Areas, Evaluation Questions and Sources of Evidence, Frequency 
and Person(s) Responsible 
Focus Areas35 Evaluation Questions Sources of Evidence & 

Frequency 
Person(s) 
Responsible 

B.2 Do NEW Academy teachers 
have the resources, skills and 
knowledge to address the 
needs of EL students in their 
classroom? 

 

 Classroom Observations, 
Coaching and Reflection 

 
 
 
 

C. Student 
Performance 
Information:  
English 
Language 
Development 

C.1. Rate of English Language 
Development:  Are EL 
students acquiring English 
language skills in all four 
language domains (e.g. 
listening, speaking, reading, 
and writing) at a pace that is 
consistent with EL program 
goals or expectations and 
with EL students at 
comparable ages? 

C.2. English Language Proficiency:  
What percentage of ELs are 
reaching reasonable fluency 
in 5 years or less?   

C.3.   Using the California English 
Learner Progress Indicator, 
what status and change 
targets are achieved?  

Annually: 
 CELDT/ELPAC assessment 

results 
 Reclassification Data 
 Standardized Summative 

Assessments 
 

Ongoing: 
 Formative and Summative 

Assessments 
 Report Cards 
 Language Appraisal Team 

Monitoring 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 

D. Student 
Performance 
Information:  
Academic 
Achievement 

D.1. Rate of Academic Progress:  
Are EL students who are 
currently receiving ELD 
services progressing 
academically as specified 
by performance 
expectations? 

D. 2. Comparison to Other 
Students:  How are EL and 
former EL students doing, 
over time, as compared to 
the academic performance 
of EO/IFEP students in 
core-content subjects? 

D.3. Comparison to Other 
Students:  How do the 
percentages of current ELs, 
former ELs, and EO/IFEP 
compare in special 
education and 
extracurricular activities? 

D.4. Using the California Academic 
Indicator, what status and 
change targets are 
achieved? 

 

Annually: 
 SBAC ELA, Math (Gr. 3-5) 
 Standardized Summative 

Assessments 
 
Ongoing: 
 Formative and Summative 

Assessments 
 Report Cards 
 Participation rates in special 

education (including GATE) 
and extracurricular activities 

 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 
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Table 8.1. Focus Areas, Evaluation Questions and Sources of Evidence, Frequency 
and Person(s) Responsible 
Focus Areas35 Evaluation Questions Sources of Evidence & 

Frequency 
Person(s) 
Responsible 

E. Analyzing the 
information 
and 
Identifying 
Areas for 
Improvement 

E.1. How areas of concern 
addressed to identify 
contributing factors and 
adequate resource 
allocation? 

E.2. How are procedural and 
program modifications 
documented and 
monitored? 

Annually: 
 LCAP Stakeholder meetings and 

analysis 
 Surveys 
 LCAP and other site and 

charter-wide plans 
 Principals Work Plan 

 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 
 Parents/ 

Community 

F. Parents of ELs 
will 
participate in 
their child’s 
education 

F.1. What measures are used to 
ensure that parents are 
knowledgeable about EL 
program placement? 

F. 2. What measures are used to 
ensure that parents are 
informed about their child’s 
language acquisition 
progress and expected 
benchmarks? 

F. 3.  What measures are used to 
ensure that parents are 
informed about their child’s 
academic progress?  

F.4. Is the rate of parent 
engagement increasing at 
meetings and parent 
conferences? 

Annually: 
 Surveys 
 
Ongoing: 
 Meeting Agendas, Sign-ins 
 Parent training calendars (i.e. 

CELDT/ELPAC, EL Master Plan, 
Assessment) 

 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 
 Parents/ 
Community 

G. Students 
enrolled in 
the Language 
Academy 
(Dual 
Language) 
programs will 
master 
language 
skills in 
Spanish as 
well as 
English 

G.1. What percentage of all 
students (ELs, IFEPs, 
RFEPs, EOs) participating 
in Language Academy 
programs score “standards 
met or exceeded” in 
reading/language arts and 
mathematics on 
standardized tests? 

G. 2. What percentage of all 
students (ELs, IFEPs, 
RFEPS, EOs) qualify for the 
NEW Academy Charter Seal 
of Biliteracy Pathway 
Awards? 

Annually: 
 Standardized Test in Spanish 
 Biliteracy Pathway Award 

Records 

 

 Site 
Administrators 

 Charter 
Leadership 

 Teachers 
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Monitoring Program Implementation 
 

Sources of evidence are collected and analyzed in order to determine program 
effectiveness.  Data analysis processes and procedures are guided by data inquiry elements 
that include cycles of monitoring, evaluation and accountability in order to inform and 
improve curriculum, assessments, and instruction.  Charter and site-level leadership are 
prepared to guide this process with an emphasis on the implementation of research-based 
strategies and programming for English Learners.  Opportunities will be scheduled to 
communicate findings and action items for continuous improvements with all stakeholders, 
include parent and community members. 
 
Roles and Responsibilities 
 

The NEW Academy Charter organization is a dynamic community comprised of multiple 
stakeholders that each have a specific role and responsibility in overseeing and engaging 
with processes for English Learner program implementation.  Table 6.2 details each role 
and provides a list of responsibilities that can serve to guide infrastructural decision 
making and reflection. 
 

Table 8.2: Evaluation and accountability: Roles and Responsibilities 
Role  Responsibilities 
Student   Identifies and engages in leadership roles that contribute positively to the school community 

Attends school daily, arrives on time, and identifies and implements strategies for high 
achievement 

 Takes ownership of learning and engages in school activities 
 Communicates regularly with parents, teachers and school leadership 

Parent  Identifies and engages in leadership, advocacy, and support roles that contribute positively 
to the school community 

 Monitors and promotes EL’s progress in academics, homework, attendance, and behavior 
through: 

 Engages in collaborative support efforts and activities for ELs  to promote student 
achievement 

 Regular communication re: student progress with student, teachers and school 
 Attendance at parent conferences and school functions (e.g., Back to School Night, 

conferences) 
 Participation in school committees-----ELAC, Site Council. etc.  

Classroom 
Teacher 

 Identifies and engages in leadership, advocacy, and support roles that contribute positively to 
the school community 

 Establishes classroom environment that celebrates and affirms the cultural and linguistic 
background of the students 

 Implements specific EL programs as described in the Master Plan for English Learners and 
provides instruction that aligns with state frameworks and district/state standards 

 Ensures delivery of appropriate ELD instruction 
 Monitors EL’s progress, reviews school/district data, uses data to modify instruction, reviews 

content and ELD standards and assessment procedures. 
 Determines/implements differentiated strategies for ELs and RFEP students 
 Advocates for support services for students not meeting standards and benchmarks who may 

be at risk of retention or who require interventions in order to reach goals 
 Attends team meetings and establishes partnerships with parents to review progress and 

identify strategies to support students in meeting standards 
 Uses data to understand and respond to student academic and linguistic needs 
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Table 8.2: Evaluation and accountability: Roles and Responsibilities 
Role  Responsibilities 
Site 
Administrator 

 Identifies and engages in leadership, advocacy, and support roles that contribute positively 
to the school community 

 Promotes collaboration and partnerships across stakeholder groups 
 Monitors all aspects of staffing for and instruction in EL programs, according to the Master 

Plan 
 Is responsible for all procedures and legal requirements pertaining to ELs at the school  
 Monitors placement of ELs and oversees reclassification process 
 Reports periodically to district administration on implementation of EL programs and 

services  
 Leads and participates in the analysis and use of data to facilitate student progress 

monitoring 
 Provides leadership in all aspects of the educational program 
 Provides leadership and responsiveness in working with parents and community through 

structures such as the English Learner Advisory Committee (ELAC)  

Assistant 
Principal 

 Identifies and engages in leadership, advocacy, and support roles that contribute positively 
to the school community 

 Promotes collaboration and partnerships across stakeholder groups 
 Assists the principal in administration and monitoring of programs and services to English 

Learners 
 Adheres to district policy and direction in support of English Learner programs  
 Supports site administrator by monitoring student progress 
 Serve as a resource for the Student Study Team and the Language Appraisal Team (LAT) 
 Provides input on staff development opportunities and needs for teachers of ELs 
 Provides technical assistance and coaching support to teachers 
 Assist with data collection and surveys 
 Provides support and resources for parents of English Learners 

Director of 
School-site 
Operations 

 Oversees charter-wide human resource and compliance documents 
 Monitors credentials of all personnel working with English Learners 

Charter 
English 
Learner 
Advisory 
Committee 
(CELAC)36 

 Identifies and engages in leadership, advocacy, and support roles that contribute positively to 
the school community 

 Reviews charter-level data on program effectiveness and student achievement on an annual 
basis to frame recommendations for program improvement for the following year as part of 
its advisory role 

 Reviews the Annual Language Census report 
 Advises on issues relevant to English Learners in the Charter 
 Works with other Charter committees 

English 
Learner 
Advisory 
Committee 
(ELAC) 

 Identifies and engages in leadership, advocacy, and support roles that contribute positively to 
the school community 

 Reviews site-level data on program effectiveness and student achievement on an annual 
basis to frame recommendations for program improvement for the following year as part of 
its advisory role 

 Reviews the Annual Language Census report 
 Advises on issues relevant to English Learners at the site 
 Works with other site committees 

                                                        
36 *NEW Academy has appropriated the term “Charter English Learner Advisory Committee” (CELAC)  in lieu of a District English 

Learner      Advisory Committee (DELAC)  
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Table 8.2: Evaluation and accountability: Roles and Responsibilities 
Role  Responsibilities 
Chief 
Academic 
Officer/ 
Executive 
Director 

 Chairs the Education Committee and coordinates all aspects of instructional programs 
 Identifies and engages in leadership, advocacy, and support roles that contribute positively 

to the school community 
 Promotes collaboration and partnerships across stakeholder groups 
 Evaluates charter-wide and school goals relative to the LEA and Title III Plans, including 

implementation of the Master Plan for English Learners, student achievement, professional 
development, and evaluation and accountability 

 Analyzes charter-wide and school site data 
 Provides overall support for EL Programs 
 Meets with principals and administrators to review plans, program modifications, timelines 

for implementation, and support services for school site 
 Recruits and monitors placement of EL staff in collaboration with principals and the site 

Operations Manager 
 Arranges/Publicizes English Learner or Bilingual Authorization training and other needed 

staff development to ensure implementation of Master Plan for ELs  
 

Education 
Committee 

 Monitors and Evaluates the Executive Director as it relates to the EL Program for New 
Academies 

 Provides leadership, advocacy, and support for NEW Academies and the school community  
 Maintains oversight of collaboration and partnerships across stakeholder groups  
 Develops the evaluation cycle and monitors school site administrators relative to the 

implementation of the Master Plan for English Learners, student achievement , professional 
development and accountability and parent involvement  

 Monitors and evaluates charter-wide and school goals relative to the LEA and Title III Plans, 
including implementation of the Master Plan for English Learners, student achievement, 
professional development, and evaluation and accountability  

 Monitors and  analyzes charter-wide and school site data and provides feedback on program 
improvement for ELs 

 Provides overall support for EL instructional programs, instructors, staff and parent groups  
 Monitors and meets with school site administrators and Teachers and Parents to review 

plans, program modifications, timelines for implementation, and support services for school 
sites 

 Monitors and meets with principals and administrators to review plans, program 
modifications, timelines for implementation, and support services for school sites  

 Coordinates, recruits and monitors placement of EL staff in collaboration with principals and 
the site Operations Managers  

 Arranges/Publicizes English Learner or Bilingual Authorization training and other needed 
staff development to ensure the effective implementation of Master Plan for ELs 

 

Community 
Liaison  

 Supports English Learners and develops relationships with parents and community 

 

Resource Allocation 
 

California’s new Local Control Funding Formula (LCFF)37 was signed into law in 2013.  It 
proposed a new school finance system that is intended to provide more local control and a 
more equitable school finance system while allowing local districts the flexibility to 

                                                        
37 Local Control Funding Formula (AB 97, SB 91, and SB 97); Local Control Accountability Plan (Education 

Codes 52060- 52077) 
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determine how best to meet student needs with targeted attention to increase or 
improved services for  low income students, English learners (ELs) and foster youth for 
supplemental and concentration funds. 
The Local Control Accountability Plan and Annual Update Template requires school districts 
to provide details regarding local educational agencies’ (LEAs) actions and expenditures to 
support pupil outcomes and overall performance pursuant to Education Code sections 
52060 and 52061.  
 

Processes for Determining Expenditures 
 

NEW academy ensures that all funds are allocated according to mandates specified in 
Education Code, state regulations and NEW Academy Charter policies.  Attention to the 

allocation of sufficient funds to fully implement the English Learner Master Plan is a key 

consideration in the decision making process. 
 

NEW Academy uses General Funds to provide the base program for all students. This 
includes all core materials, instructional supplies, teachers’ salaries and other district 
services.  General funds are also designated for monitoring program implementation, 
student progress, and program evaluation. Core materials in Language Arts and 
Mathematics provide Universal Access components to ensure that English Learners have 
access to the core curriculum. The base program also includes ELD program materials. For 
students enrolled in the Language Academy (Dual Language) programs, core materials 
include primary language instructional resources.  Supplemental funds are used to support 

programs and services for English Learners.  These funds must not be used to replace or supplant 

the base program. 
 

NEW Academy has established processes for determining expenditures. These are detailed 
in Figure 8.1. 
 

Figure 8.1 Processes for Determining Expenditures 

 

SITE PRINCIPAL
Using LCAP processes, 

develops School Plans and 
meets with Site Councils 

and English Learner 
Advisory Council before
finalizing the plan and 

budget

BOARD

Oversees,  
monitors, and 

approves 
funding and 

budgets.

MONITORING 
EXPENDITURES

Internal and 
External Audits
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Expenditure decisions are aligned to the elements in the English Learner Master Plan as 
well as to other charter and site-level policy, planning and budgeting documents.  These 
include, but are not limited to:  
 

 NEW Academy Charter Board Policies and Goals 
 Charter Petitions 
 LEA Plans  
 Local Control Accountability Plans (LCAP) 
 Title III Corrective Action Plans  
 Single Plans for Student Achievement (SPSA) 
 Federal Program Monitoring (FPM) items  
 Other relevant federal, state and local directives 

 
Documentation showing evidence of how programs and services are funded and aligned to 
LCAP goals, actions and services is maintained. Expenditures are audited annually by 
internal and by external auditors.  
 


